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Welcome to the Distance Introduction to Social Role Valorization Course! 

On behalf of the Keystone Institute, we would like to thank you for setting aside six days over 

two weeks for this important professional development event. We realize that time away from 

typical responsibilities is a major investment of your time and energy, and we are glad that both 

you and your agency have committed to learning about Social Role Valorization and how you can 

impact the lives of vulnerable people in powerful ways. 

The Keystone Institute is pleased to offer this workshop as a continued expression of our 

commitment to the principles of Social Role Valorization, and in support of services which are 

truly responsive to the needs of the people who are served. It is our hope that you will join many 

others over the years for whom this event has been a pivotal one – one which shapes our 

understanding and demands that we commit to listening more carefully and learning more deeply. 

We are so fortunate to have skilled presenters for this workshop, joined by numerous faculty 

members as group leaders, and those studying and learning the materials as well. Our workshop 

faculty members are also experienced in SRV theory and implementation, and have made 

significant commitments to learning and growing in this area. We are grateful for their time and 

experience. 

We are also glad that you have taken time to invest in this demanding and rigorous learning 

event, and we hope that you will leave this training with a passion to learn more. There is a 

broad range of opportunities for people wishing to pursue development in Social Role 

Valorization. We are excited about working in partnership with you in your personal and 

professional development, as well as serving as a resource to you in making a difference in the 

lives of the people you support. 

Elizabeth Neuville and Pam Seetoo 

The Keystone Institute 

3700 Vartan Way 

Harrisburg, PA 17110 

717-909-9425 

eneuville@khs.org 

pseetoo@khs.org
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Course Description: 

An Introduction to Social Role Valorization: A Framework for Assisting People to have 
Full, Rich, and Meaningful Lives 

Workshop Leaders: 

Elizabeth (Betsy) Neuville 
Pamela Seetoo 
Matthew Nguyen 
Elisa Parmer 

Course Overview and Objectives: 

The Introduction to Social Role Valorization is an intensive workshop which presents the 
idea of assisting people with disabilities and other devalued conditions to have positive 
social roles as a productive and helpful response to wounding life experiences. Social 
Role Valorization is a comprehensive theory which provides insights as to why certain 
groups of people become devalued in society, what life experiences are likely to befall 
people once they have become devalued in the eyes of others, why valued social roles 
are a powerful response in combatting the negative life experiences, and ten essential 
themes which can guide implementers in pursuing valued social roles by, with, and for 
those practitioners desire to serve.  

An Introduction to Social Role Valorization is the foundational course for communicating 
the theory of Social Role Valorization. This introduction is a pre-requisite to participating 
in the practicum workshop: An Introduction to PASSING.  

This foundational material is essential to those wishing to serve others in meaningful 
ways, and who are impassioned to make a difference in the lives of others. Many 
participants experience the learning within this event as the most helpful, inspiring, and 
clarifying body of knowledge they have been exposed to in their professional 
development, and it assists in long-term understanding and focus on being of service to 
others in ways that matter.  

The workshop includes pre-recorded as well as live presentations, small and large 
group live reflection and discussion, online forums and resource materials. Participants 
should be prepared for significant presentations. 

The objectives of this course are to provide better understanding of the negative life 
experiences of people who have been devalued and the implications of those life 
experiences, as well as to provide a framework which can serve as a foundational guide 
for those who are committed to the work of making life better for devalued people.  
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Learning Resources: 

Each participant of this workshop will receive a print and pdf version of the main 
workshop text, Introduction to Social Role Valorization Resource Manual for a 
Comprehensive SRV Workshop.  

This manual includes: 

• Program –
o Welcome Letter
o Course Syllabus
o Faculty Bios
o Preparatory Participant Assignment for the Introduction to Social Role

Valorization Workshop

• Resource Materials –
▪ Poems
▪ Articles
▪ A Selected Bibliography on Social Role Valorization
▪ SRV Journal Order Form
▪ ISRVA Membership Information

• Small Groups/Assignments

• Presentation Materials – Most of the Slides from the Presentation Modules

• SRV Graduate Resources –
▪ SRV Action Options
▪ Graduate Reflection Questions
▪ Suggestions for Potential Follow-Up
▪ Keystone Institute Library Information
▪ Web Resources for Social Role Valorization

The Keystone Institute YouTube Channel – 

• This channel will hold all of the pre-recorded video modules needed for course
assignments. Links will be provided for each of the assignments for your
convenience in Google Classroom.

Google Classroom: 

• This course will utilize Google Classroom as the central hosting platform for all
aspects of the course. This syllabus as well as the course schedule will be
posted on Google Classroom for participant use, all assignments are outlined in
detail, and all links for live sessions.
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Participant Expectations: 

This course is a collection of live plenary sessions, small group work, pre-recorded 
video sessions, and online forum posting. In order to receive credit for the Introduction 
to Social Role Valorization workshop, it is expected that all participants attend every 
session and complete every assignment. 

As this is a professional workshop, participants are expected to conduct themselves 
professionally while in session, with the same standards that apply to face-to-face 
workshops. This means that participants are expected to dress appropriately for a 
professional setting, be seated at a table or desk and in view of their camera during the 
length of the live sessions.  The equipment which is required for the course is a laptop 
or a tablet, to assure each person has full technological capability and visibility for the 
course work. In addition, a reasonably strong internet connection which will allow full 
participation will be needed. Participants are expected be free from other work 
responsibilities during the live sessions, and to do the best they can to minimize 
interruption. Significant course work will be assigned outside of the live plenary 
sessions. A detailed list of course assignments for both week one and week two is 
provided below the course schedule. Please read thoroughly in order to make sure that 
you are able to be present for every session as well as fulfill every assignment.  

Faculty of the workshop will be available and happy to assist as much as possible with 
any questions or concerns you might have about the course material as well as any 
concerns you may have about the technological aspects of the workshop.  

Participants who attend all live sessions and complete all assignments will receive a 
certificate verifying the completion of the course. 

Course Schedule: 

Week 1:  
Day 1 Monday June 6: 9:00 am – 12:30 pm Live Session with 2 additional hours 

of Independent Assignments 
Day 2 Tuesday June 7: 10:00 am – 2:15 pm with 30 additional minutes of 

Independent Assignments 
Day 3 Wednesday June 8: 10:00 am – 4:15 pm A combination of Live Session & 

Independent Assignments 

Week 2:  
Day 4 Monday June 13: 3 hours of Independent Assignments prior to logging on 

for the Live Session from 12:00 pm – 3:15 pm 
Day 5 Tuesday June 14: 9:00 am – 2:30 pm Live Session with 1 hour of 

additional Independent Assignments 
Day 6 Wednesday June 15: 9:00 am – 4:00 pm A combination of Live Session & 

Independent Assignments 
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Introduction to SRV Workshop 

Online Format Course Assignments 

June 2022 

WEEK 1 

Monday June 6th 

9:00am-12:30pm 

INDEPENDENT 
ASSIGNMENT 

This live plenary session welcomes learners and introduces participants to 
the workshop. Included is a history of the theory of Social Role Valorization, a 
presentation on what our culture values and the definition of societal 
devaluation. We will introduce the wounding life experiences of devalued 
people concluding with negative roles.      
Manual pages 67-83 

Participants will then view a pre-recorded session prior to the plenary 
meeting June 7th.  This session addresses “The Most Common Wounds of 
Devalued People”, the response patterns that those wounds engender, and 
some concluding points.  
Manual Pages 76-77, 82-103 
*These are difficult issues and learners should be aware that time will be given to
discuss and reflect on them in the following live meeting. 

Tuesday June 7th 

10:00am-2:15pm 

INDEPENDENT 
ASSIGNMENT 

This session combines live presentation, small and large group discussion and 
personal reflective exercises. Beginning with some structured discussion and 
opportunities for questions regarding the presentation on the wounding life 
experiences of devalued people, participants will then break into small groups 
for a time of reflection, sharing and discussion. Before leaving the topic of 
devaluation there will be a short reflection offered on “the Universality of 
Oppression” and a facilitated reflective exercise called “My Favorite Devalued 
People.” 
Manual pages 104-106 

Break for Lunch 

Today’s session will end with an approximately one hour live presentation on 
Social Role Valorization as a response to devaluation.  
Manual pages 107-121 

Following the above session and prior to the next, participants will view clips 
from “Possibilities.” Participants should watch with an eye to valued roles that 
each of the featured women fill, as well as potential strengthened or future 
roles they might acquire. 
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Wednesday June 8th 

10:00am-10:45am 

10:45am-1:00pm 

1:00pm-1:45pm 

1:45pm-4:00pm 

4:00pm-4:15pm 

Participants attend a live presentation introducing the 10 core themes of 
SRV as well as the culturally valued analogue. Manual pages 122-126  

Participants will view a 1.5 hour pre-recorded presentation on the Theme of 
Unconsciousness. Manual pages 127-135 (Included in this time frame 
participants should break for lunch)  

Participants return to Zoom for a small group reflective session on the 
Theme of Unconsciousness. 

Participants attend a live presentation on the Conservatism Corollary 
Manual pages 136-142 
Break 
Small group session on using the Conservatism Corollary 

Week 1 Wrap-Up/ Prepare for Week 2 
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Introduction to SRV Workshop 

Online Format Course Assignments 

June 2022 

WEEK 2 

Monday June 13th 

INDEPENDENT 
ASSIGNMENT 

12:00-3:15pm 

INDEPENDENT 
ASSIGNMENT 

Participants will view pre-recorded presentations on the Themes of 
Interpersonal Identification and Mindsets and Expectancies.   
Manual pages 143-149 
Participants will complete an independent reflection on Mindsets which is 
printed on page SG5 in the small group tab of the manual. Please read the 
article excerpt and then answer the reflective questions on page SG6. 

Time is allotted here for participants to break for lunch before joining the plenary 
session at 12:00.  

Participants will join a live plenary session for a brief discussion on the 
Mindsets & Expectancies Theme, followed by a live presentation covering the 
Theme of Role Expectancy and Role Circularity, which will incorporate both 
small group and large group discussion. 
Manual pages 150-154 

Participants will view a pre-recorded presentation concluding the  Theme of 
Role Expectancy and introducing the Theme of  Symbolism and Imagery Use 
(45 minutes) 
Manual Pages 160-162 

Tuesday June 14th 

9:00am-10:30am 

10:30am-1:15pm 

1:15-2:30pm 

Participants will join a live presentation on Symbolism & Imagery Use 
Manual pages 163-169 

Individual Assignment- participants will break from the live session and 
research some examples of imagery use. Each participant will return to the 
live session at 1:15pm with at least one example of imagery use relating to 
vulnerable people to share with their small group and analyze in a small 
group session.  
Time is allotted for participants to take a lunch break before returning to the live 
session.  

Participants join a small group session to share their imagery examples and 
work through an analysis using the channels through which imagery is 
conveyed. Following the small group session, each group will present an 
example of their work to the large group. 
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INDEPENDENT 
ASSIGNMENT 

Participants will view a pre-recorded presentation on the Theme of Model 
Coherency & Relevance & Potency. Manual pages 170-177. This 45 minute 
presentation can be watched at participant’s convenience prior to 
reconvening for the next live session on February 9th at 9:00am.   

Wednesday June 15th 

9:00am-10:10am 

10:30-12:00pm 

INDEPENDENT 
ASSIGNMENT 

1:15pm-2:30pm 

2:40pm-3:40pm 

3:40pm-4:00pm 

Participants will join a small group session on Model Coherency. Each small 
group will view a video of a service model and analyze the coherency of the 
service using the Model Coherency Impact Framework.   

Participants will attend a live presentation on the Personal Competency 
Enhancement & the Developmental Model. Manual pages 178-192. 
Incorporated into this presentation will be a viewing of the film Living the 
Dream, about the Alberta Safeguards Inclusive Post-Secondary Initiative with 
large group discussion on the major broad strategies for competency 
enhancement to follow.    

Participants will view pre-recorded presentations on The Power of Imitation 
(Manual pages 193-199) and the first part of Personal Social Integration and 
Valued Societal Participation (Manual pages 200-209).  
Time is allotted for participants to take a lunch break before returning to the live 
session. 

Participants will attend a live presentation on the second part of Personal 
Social Integration and Valued Societal Participation. Incorporated into this 
presentation will be a video example of excellent use of integration and 
discussion on its benefits to people with and without disabilities, to those 
facilitating integration and to society as a whole. Manual pages 211-215 

Participants will join their final small group session for reflection and 
discussion on implementing SRV and individual action commitments for 
moving forward.  

Participants return to the large group session for closing thoughts and 
workshop closing. 
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Keystone Institute Faculty 

Elizabeth “Betsy” Neuville serves dual roles as Executive Director of the 
Keystone Institute and Director of Keystone Institute India. She has over 30 
years of experience as a human service worker, administrator, agency 
director, evaluator, educator, and personal advocate, as well as extensive 
experience in designing and developing supports for people with disability, 
meaningful quality measurements, and extraordinary employee development 
programs.  

She began her work with people with disability in 1986 as a support worker in 
a small community home for three men who had recently left an institution, 
and has continued her commitment to personal human service ever since. In 
1988, she was hired by Keystone Human Services to help 20 people leave 

institutions and establish themselves in their home communities in Pennsylvania, US. She spent her first year with 
those 20 people and their families planning and envisioning new lives outside the institution, and she continue to 
walk alongside them as they entered their new lives and created a positive future.  

Betsy served as Executive Director for KHS’s office in Lancaster, PA for many years, designing and directing 
supports for adults and children with developmental disabilities and/or mental disorders. She has assisted 
hundreds of people to leave institutions and begin lives as valued and contributing members of their communities. 
Equally important, she has been involved with the closure of several large governmental institutions, and she 
established the use of person-centered processes to assist people to envision full, rich community lives. She played 
an important role in building KHS’s reputation as an organization that will successfully support people whom 
others have given up on. She has mentored a great number of passionate change agents to carry on this work. 

Betsy has worked extensively with the ideas of Normalization and Social Role Valorization (SRV) and provides 
training and consultation both nationally and internationally. She is fully accredited by the North American Social 
Role Valorization Council as a senior trainer of SRV. She has taught SRV and PASSING in Canada, across the United 
States, Ireland, the UK, Holland, Turkey, India, Azerbaijan, Romania, and the Republic of Moldova. She studied 
under the mentorship of Dr. Wolf Wolfensberger, the developer and foremost proponent of Social Role 
Valorization, and has, in turn, mentored and supported a generation of people committed to personal human 
service to others. She remains closely connected to people with disability, and holds particular interest in the 
historical treatment of people with disabilities. 

She began using the tools and techniques of Person Centered Planning in 1992 to help people move toward better 
lives, and has extensively studied and used the work of Beth Mount in Personal Futures Planning and Jack 
Pearpoint in PATH and MAPS. She has taught Person Centered Planning techniques across North America, and in 
deinstitutionalization projects in Romania, the Republic of Moldova, and Azerbaijan. She has developed techniques 
which merge traditional Person Centered Planning with Social Role Valorization and Model Coherency, increasing 
the likelihood that such processes will identify and meet true needs, as well as incorporate valued social roles. In 
2013, she co-wrote the implementation plan for best practice in Person Centered Planning and positive behavior 
support for the class action settlement agreement Jensen v State of Minnesota, and has extensively evaluated 
current practice in this area for the federal court monitor. 

She also develops material and teaches on many topics beyond SRV and Person Centered Planning, including 
Hospitality, American Eugenics, Moral Treatment, Organizational Values in Action, and many other areas. She leads 
the Keystone Institute in their work of developing top quality workshops and events relating to not only what their 
work is all about, but why it really matters. 

Betsy divides her time equally between India and the US. 
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Pamela Seetoo, Associate Director 
Pam has worked to assist people to live rich, full community lives for over 30 
years. Over the course of her life’s work, she has assisted people to leave 
institutions and establish themselves in their communities, supported children 
and families within foster care and host home programs, provided service 
leadership, and focused on values-based education and facilitation.  

Since 2005, Pam has worked to educate others about the effects of social 
devaluation of vulnerable populations. She facilitates many presentations at a 
variety of Social Role Valorization (SRV) and related workshops, leads small 
group learning and has been a team leader at PASSING events. She develops 
and organizes an extraordinary employee development program for the 
Keystone Institute and serves as a mentor and role model to many others. She 
has a strong interest in preserving and safeguarding the personal histories of 
people with disability and has developed workshops around this topic. Pam has 

been accredited as an SRV teacher by the North American Social Role Valorization Council.  Pam is also a member 
of the North American SRV Council. 

Matthew Nguyen, Education Specialist 
Matt joined the Keystone Institute in 2016, and brings over 17 years of 
experience supporting people with intellectual disabilities to live everyday 
lives, developing services for individual people, and successfully managing 
individualized programs and services.  He began studying and using Social Role 
Valorization during his early years working at Keystone, and has worked to 
implement the ideas in the lives of people he has supported. 

 Matt is committed to leading by example, and has used his roles in 
organizational leadership to influence others to also learn about and apply the 
ideas of SRV.  Matt presents at Social Role Valorization workshops, leads small 
groups at workshops, and has team led at several PASSING workshops. Matt 
has also assisted with the implementation of the ideas of SRV through 
consultation and providing mentorship with teams and individual servers.  He 

believes that engaging in personal human services to others enriches both service workers, leaders, and vulnerable 
people who they serve.   

Elisa Parmer, Education Specialist      
Elisa Parmer joined the Keystone Institute in 2017. She has over 10 years of 
experience in direct service to people with intellectual disabilities, with a focus 
on understanding the negative life experiences that accompany devaluation and 
assisting people to grow into valued roles in order to create positive change, one 
person at a time.  

Elisa presents and leads small group work at Social Role Valorization workshops 
and related events. She has mentored many colleagues in their knowledge and 
implementation of SRV, and has team led PASSING. Elisa has a particular interest 
in utilizing graphic facilitation to assist people in building visions for themselves 
with big, bright futures, improve visual elements for educational events, as well 
as assist service providers in planning initiatives. She desires to bring families and 
direct support staff together to cultivate strong, collaborative relationships. 
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Preparatory Participant Assignment for Introductory 

Social Role Valorization Workshop 

The principles and ideas you will be learning about will be much more impactful when you can 

see how they have affected the life of a person you are connected to in your own life. 

Additionally, learning about Social Role Valorization is most enriching and meaningful when 

you come to the workshop prepared. This includes spending some time with a person who is 

vulnerable or devalued, perhaps a person you have met through your work who experiences a 

disability or impairment. In preparation for the Social Role Valorization workshop, please: 

Familiarize yourself with the information pertaining to the life story of someone you know who 

lives with a devalued identity or condition. This will be your "focus person" for the material. 

The more fully you prepare this assignment, the more you will be able to personalize the material 

and draw guidance from it. Try to find out the following information about the person: 

1. What relationships with family and friends does this person have, and what are the attributes

of these relationships?

2. What type of residence does the person live in?

3. What type of day program, school, or work does the person have?

4. What is a typical day in the life of this person?

5. What does the person want in terms of their lifestyle and future?

6. What do others see in the future for this person?

7. What are the person's strengths and gifts?

8. Are there other relevant details?

Please remember that all of this is confidential and for your learning only. It would be a good 

idea to ask the person you are writing about for their permission to use the information. Please 

invest time into preparing this information, as the more you invest in it, the richer your learning 

experience will be. 

Thank you 

06/2022 PM13



 06/2022 PM14



I n t r o d u c t i o n  t o
SOCIAL ROLE 

VALORIZATION

R
E

S
O

U
R

C
E

M
A

T
E

R
IA

L
S

“ C o m m u n i t y  i s  m u c h  m o r e  t h a n
b e l o n g i n g  t o  s o m e t h i n g ;  i t ’s 

a b o u t  d o i n g  s o m e t h i n g  t o g e t h e r 
t h a t  m a k e s  b e l o n g i n g  m a t t e r. ”

– B r i a n  S o l i s

I n t r o d u c t i o n  t o
SOCIAL ROLE

VALORIZATION

R
E

S
O

U
R

C
E

M
A

T
E

R
IA

L
S

“ C o m m u n i t y  i s  m u c h  m o r e  t h a n
b e l o n g i n g  t o  s o m e t h i n g ;  i t ’s

a b o u t  d o i n g  s o m e t h i n g  t o g e t h e r
t h a t  m a k e s  b e l o n g i n g  m a t t e r. ”

– B r i a n  S o l i s





 

'Hey Joe' – by John McKnight

I met a remarkable woman in a little town in
Southern Georgia. She worked for a service
agency responsible for mentally retarded people
in a three-county area. Her agency decided it
was too focused on deficiencies and needed to
think about the gifts, contributions, and
capacities of the people who were its charges. 

So this woman began spending time with the
people the agency had once called “clients” to
see if she could understand -in their homes-
what gifts they had to offer. She went to the
home of a forty-two-year-old man who had been
the victim of special education -segregated
education. His name is Joe. He has one short leg
(at least he limps), and he doesn’t speak the
way a lot of people speak. (I’m not sure what
label deficiency-finding psychologists would give
him. But I’m sure they would give him one.) 

At age twenty-one, Joe had no place in society.
So he went home to a pig farm. Every day he
did two things. He fed the pigs twice a day, and
he sat in the living room where he listened to
the radio. (He couldn’t see to watch television.) 

The woman told me that after four days at Joe’s
house she couldn’t find his gift. “But on the fifth
day,” she said, “I realized what his gift was: he
listens to the radio.” 

“I found out that three people in town spend all
their time listening to the radio, and they get
paid for it. One is in the sheriff’s office, one in
the police department, and one in the local civil-
defense office. So I looked at each of these
places where a person sits, listening to a radio
all day. I liked the civil-defense office best. It’s a
voluntary organization. They have a house that
somebody gave them; so the voluntary
ambulance people sleep in its bedrooms. There’s
a desk and sitting right by the desk is a radio
getting all the calls from the county. At the desk
sits a twenty-seven-year-old woman who listens
for calls and dispatches volunteers when
someone needs an ambulance.” 

So she told the dispatcher, “I have somebody
here who likes to listen to the radio as much as
you do. I’d like to introduce you to him.” And so
she introduced Joe to her, and they put a chair
on the other side of the desk, and he sat there
every day listening to the radio. 

This little house is also the neighborhood
community center. Somebody is always there.
People come and talk and drink coffee in the
dining room. Sometimes they show movies. 

Whenever anybody was there, Joe would go in.
Everybody came to know Joe, and he became a
part of that neighborhood. When Christmas
came, the volunteers gave Joe a radio of his
own to listen to at home in the evening because
Joe had been with them and had shared his gifts
in the face of their hospitality. 

Joe began to go downtown at noon to eat at the
diner. One day he went into the diner and the
owner of the diner said, “Hey, Joe, what’s
happening?” Joe looked at him and said, “The
Smith house over in Boonesville burned down
this morning. And out on Route 90, at that turnoff 
where you can have picnic, there was a drug 
bust. And Mr. Schiller over in Athens had a heart 
attack.” Everybody in the diner stopped talking 
and looked around at Joe. They couldn’t believe 
it. They realized that Joe knew the answer to the 
question “What’s happening?” because he 
listened to the radio all morning. 

When I went to visit this town and the woman
who introduced Joe’s gift of listening to the radio
to the community, I saw an incredible thing. I
saw, first of all that the dispatcher and Joe were
in love with each other. Then when I went with
Joe to lunch, I saw that everybody who came
into the diner came over to Joe first and asked,
“Joe, what’s happening?” And I realized that I
was in the only town of the United States that
now has the gift of a town crier. 
The woman told me she was planning to take
Joe over to the newspaper editor. It had
occurred to her that in this little town with a
little newspaper and one editor, the editor
couldn’t possibly know “what’s happening.” But
by noon Joe knew. And if Joe would go over and
talk to the editor every noon, the grasp, the
breadth, the knowledge, of the newspaper and
what it could report would expand mightily. 
So Joe is now a stringer for the local Gazette. He
showers his gifts on the community because
somebody knew that community is about
capacities, contributions, and hospitalities -not
about deficiencies, needs, and services. 
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Ann O’Connor is a hospitaller at Unity Kitchen, in 
Syracuse, NY. She was invited to act as emcee at 
Team B’s Awards Luncheon on June 28, 1989. 
These excerpts of her opening remarks are from 
“Person to Person”, the newsletter of an 
Onandaga County, NY citizen advocacy group
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You reside.
You move in.

You are assertive.
You are rude.

You don't like being told what to do
When you ask someone out,

it is a date.

You forgot to record some withdrawals from your account and the bank
called to remind you.

You met your spouse in the
produce department when neither of you could find the bean sprouts.

Your family threw you a surprise
party. Your brother couldn't make from out of state. It sounded wonderful.

. You are still mad at
your sister for calling your mom after you got that speeding ticket.

Your doctor gave up telling you.

. You hate housework.

Your t-shirt says you are a "couch potato".

You were glad that new French restaurant took your charge card...

You haven't
decided what you want out of life.

You will move onward and
upward.
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Throughout history, 
people with physical and mental disabilities 

have been abandoned at birth, 
banished from society, 
used as court jesters, 

drowned and burned during The Inquisition, 
gassed in Nazi Germany, 

and still continue to be segregated, institutionalized, 
tortured in the name of behaviour management, 

abused, raped, euthanized, and murdered. 
Now, for the first time, people with disabilities are 

taking their rightful place as fully contributing citizens. 
The danger is that we will respond with remediation and 

benevolence rather than equity and respect. And so, we offer you 

A Credo for Support 
Do Not see my disability as the problem. 
Recognize that my disability is an attribute. 

Do Not see my disability as a deficit. 
It is you who see me as deviant and helpless. 

Do Not try to fix me because I am not broken. 
Support me. I can make my 
contribution to the community in my own way. 

Do Not see me as your client. I am your fellow citizen. 
See me as your neighbour. Remember, none of us can be self-sufficient. 

Do Not try to modify my behaviour. 
Be still & listen. What you define as inappropriate may be my attempt to 
communicate with you in the only way I can. 

Do Not try to change me, you have no right. 
Help me learn what I want to know. 

Do Not hide your uncertainty behind “professional” distance. 
Be a person who listens and does not take my struggle away from me by trying to make it all 
better. 
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Do Not use theorems and strategies on me. 
Be with me. And when we struggle with each other, let that give rise to self-reflection. 

Do Not try to control me. I have a right to my power as a person. 
What you call non-compliance or manipulation may actually be the only way I can exert some 
control over my life. 

Do Not teach me to be obedient, submissive, and polite. 
I need to feel entitled to say “no” if I am to protect myself. 

Do Not be charitable towards me. The last thing the world needs is another Jerry Lewis. 
Be my ally against those who exploit me for their own gratification. 

Do Not try to be my friend. I deserve more than that. 
Get to know me. We may become friends. 

Do Not help me, even if it does make you feel good. 
Ask me if I need your help. Let me show you how you can best assist me. 

Do not admire me. A desire to live a full life does not warrant adoration. 
Respect me, for respect presumes equity. 

Do Not tell, correct, and lead. 
Listen, Support and Follow. 

Do Not work on me. 
Work with me. 

Dedicated to the memory of Tracy Latimer        
Written and Produced by Norman Kunc and Emma Van der Klift Copyright 
1995 Copies            
of the videotape/DVD available through Axis Consultation and Training 
(250)754-9939 
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An Overview of Social Role Valorization Theory

Joe Osburn

EDITOR’S NOTE: The following is an up-

dated version of an article originally published 

in The International SRV Journal in 1998 

(Osburn, J. (1998). An Overview of Social Role 

Valorization Theory. SRV/VRS: The Interna-

tional Social Role Valorization Journal/La revue 

internationale de la Valorisation des roles soci-

aux, 3(1), 7-12). I asked the author to revise his 

original article to incorporate significant devel-

opments in SRV made by Wolfensberger since 

1998. We are particularly pleased to offer this 

revised article in our first issue, as a clear 

overview of what this Journal is all about.

“SOCIAL ROLE VALORIZATION” (SRV) is 

the name given to a concept for transacting hu-

man relationships and human service, formu-

lated in 1983 by Wolf Wolfensberger, Ph.D., as 

the successor to his earlier formulation of the 

principle of normalization (Lemay, 1995; 

Wolfensberger, 1972; Wolfensberger, 1983). 

His most recent definition of Social Role Val-

orization is: “The application of empirical 

knowledge to the shaping of the current or po-

tential social roles of a party (i.e., person, 

group, or class) -- primarily by means of en-

hancement of the party’s competencies & image 

-- so that these are, as much as possible, posi-

tively valued in the eyes of the perceivers” 

(Wolfensberger & Thomas, 2005).

THE BASIC PREMISE of SRV is that people 

are much more likely to experience the “good 

things in life” (Wolfensberger, Thomas, & 

Caruso, 1996) if they hold valued social roles 

than if they do not. Therefore, the major goal 

of SRV is to create or support socially valued 

roles for people in their society, because if a 

person holds valued social roles, that person is 

highly likely to receive from society those good 

things in life that are available to that society, 

and that can be conveyed by it, or at least the 

opportunities for obtaining these. In other 

words, all sorts of good things that other peo-

ple are able to convey are almost automatically 

apt to be accorded to a person who holds so-

cietally valued roles, at least within the re-

sources and norms of his/her society. 

There exists a high degree of consensus 

about what the good things in life are 

(Wolfensberger, et al., 1996). To mention only 

a few major examples, they include being ac-

corded dignity, respect, acceptance; a sense of 

belonging; an education, and the development 

and exercise of one’s capacities; a voice in the 

affairs of one’s community and society; op-

portunities to participate; a decent material 

standard of living; an at least normative place 

to live; and opportunities for work and self-

support. 

SRV is especially relevant to two classes of 

people in society: those who are already so-

cietally devalued, and those who are at height-

ened risk of becoming devalued.  In fact, SRV is 

primarily a response to the historically univer-

sal phenomenon of social devaluation, and es-

pecially societal devaluation. In any society, 
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there are groups and classes who are at value 

risk or already devalued in and by their society 

or some of its subsystems. (For instance, in 

North America, it has been estimated that from 

one-fourth to one-third of the population exists 

in a devalued state because of impairment, age, 

poverty or other characteristics that are deval-

ued in society.) Devalued individuals, groups, 

and classes are far more likely than other mem-

bers of society to be treated badly, and to be 

subjected to a systematic -- and possibly life-

long -- pattern of such negative experiences as 

the following.

1. Being perceived and interpreted as

“deviant,” due to their negatively-valued differ-

entness.  The latter could consist of physical or 

functional impairments, low competence, a 

particular ethnic identity, certain behaviors or 

associations, skin color, and many others.

2. Being rejected by community, society,

and even family and services.

3. Being cast into negative social roles, some

of which can be severely negative, such as 

“subhuman,” “menace,” and “burden on soci-

ety.”

4. Being put and kept at a social or physical

distance, the latter most commonly by segrega-

tion.

5. Having negative images (including lan-

guage) attached to them.

6. Being the object of abuse, violence, and

brutalization, and even being made dead. 

THE REALITY that not all people are posi-

tively valued in their society makes SRV so 

important (Kendrick, 1994). It can help not 

only to prevent bad things from happening to 

socially vulnerable or devalued people, but can 

also increase the likelihood that they will expe-

rience the good things in life. Unfortunately, 

the good things in life are usually not accorded 

to people who are devalued in society. For 

them, many or most good things are beyond 

reach, denied, withheld, or at least harder to at-

tain.  Instead, what might be called “the bad 

things in life” are imposed upon them, such as 

the six experiences listed above. This is why 

having at least some valued social roles is so 

important. A person who fills valued social 

roles is likely to be treated much better than if 

he or she did not have these, or than other peo-

ple who have the same devalued characteristics, 

but do not have equally valued social roles. 

There are several important reasons why this is 

so. One is that such a person is more likely to 

also have valued and competent allies or de-

fenders who can mitigate the impacts of de-

valuation or protect the person from these. 

Also, when a person holds valued social roles, 

attributes of theirs that might otherwise be 

viewed negatively are much more apt to be put 

up with, or overlooked, or “dismissed” as rela-

tively unimportant.

IT IS ROLE-VALORIZING to enhance the 

perceived value of the social roles of a person, 

a group, or an entire class of people, and doing 

so is thus called social role valorization. There 

are two major broad strategies for pursuing this 

goal for (devalued) people: (1) enhancement of 

people’s social image in the eyes of others, and 

(2) enhancement of their competencies, in the 

widest sense of the term. Image and compe-

tency form a feedback loop that can be negative 

or positive. That is, a person who is compe-

tency-impaired is highly at risk of suffering 

image-impairment; a person who is impaired in 

image is apt to be responded to by others in 

ways that delimit or reduce or even prevent the 

person’s competency. But both processes 

work equally in the reverse direction. That is, a 

person whose social image is positive is apt to 
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be provided with experiences, expectancies, 

and other life conditions which are likely to in-

crease, or give scope to, his/her competencies; 

and a person who displays competencies is 

also apt to be imaged positively.  

Role-valorizing actions in the image-en-

hancement or competency-enhancement do-

mains can be carried out on four distinct levels 

and sectors of social organization.

1. The individual;

2. The individual’s primary social systems,

such as the family;

3. The intermediate level social systems of

an individual or group, such as the neighbor-

hood, community, and services the person re-

ceives;

4. The larger society of the individual or

group, including the entire service system.

Combining these different dimensions and 

levels yields a 2x4 matrix for classifying the 

major implications of SRV, as shown in Table 

1 (adapted from Thomas, 1999).

Table 1: Social Role Valorization Action Implications

Level

of

Action

Arranging Physical & Social
Conditions Throughout Society 
That are Likely to Enhance the 
Competencies of Classes of
People

Arranging Physical & Social
Conditions in Secondary Social
Systems That are Likely to
Enhance the Competencies of 
People in Them

Arranging Physical & Social
Conditions of a Person’s Social 
System That are Likely to
Enhance That Person’s
Competencies

Arranging Physical & Social
Conditions for a Specific Person 
That are Likely to Enhance the 
Competencies of That Individual

Arranging Physical & Social 
Conditions Throughout Society 
That are Likely to Enhance 
Positive Perceptions of Classes

Arranging Physical & Social 
Conditions in Secondary Social 
Systems That are Likely to
Enhance Positive Perceptions --
in & via Those Systems -- of
People in Them, & of Others 
like Them

Arranging Physical & Social 
Conditions in a Primary Social 
System That are Likely to
Enhance Positive Perceptions
of a Person in & via This
System

Arranging Physical & Social 
Conditions for a Specific
Individual That are Likely to
Enhance Positive Perceptions
of That Individual by Others

Entire Society of 
an Individual, 
Group, or Class 
of People

Intermediate &
Secondary Social 
Systems

Primary Social
Systems

Individual
Person

Primarily to Enhance
Personal Competencies

Primarily to Enhance
Social Images
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FOR THOSE who wish to improve the situa-

tion of devalued people, SRV constitutes a 

high-level and systematic framework to guide 

their actions. In other words, it provides a co-

herent overall conceptual foundation for ad-

dressing the plight of individuals, groups, or 

classes of devalued people. Within this overall 

framework, SRV points to comprehensive 

service principles, from which are derived ma-

jor service strategies, from which, in turn, flow 

innumerable specific practical action measures. 

These principles, strategies, and action meas-

ures are relevant in both formal and informal 

service contexts, and are thoroughly spelled-

out in the SRV literature.  In fact, SRV is one 

of the most fully articulated broad service 

schemas in existence.  For example, within each 

of the eight boxes in Table 1, innumerable more 

specific role-valorizing actions can be imagined, 

and indeed, a great many have been explicitly 

identified (Thomas, 1999). Even in just the few 

words of the short definition of SRV (stated 

above), there is incorporated an enormous 

amount of explanatory power and implied ac-

tions which can give people much food for 

thought in their whole approach to serving oth-

ers. If implemented, SRV can lead to a genuine 

address of the needs of the people served, and 

thus to a great increase in service quality and 

effectiveness. 

SRV IS A SOCIAL SCIENCE CONCEPT and 

is thus in the empirical realm. It rests on a solid 

foundation of well-established social science 

theory, research, and empiricism within fields 

such as sociology, psychology, and education 

and pedagogy, drawing upon multiple bodies of 

inquiry, such as role theory, learning theory, 

the function and power of social imagery, 

mind-sets and expectancies, group dynamics, 

the social and psychological processes involved 

in unconsciousness, the sociology of deviancy, 

and so forth.  SRV weaves this body of knowl-

edge into an overarching, systematic, and uni-

fied schema.  

SRV is not a value system or ideology, nor 

does it prescribe or dictate value decisions. 

Decisions about whether to implement SRV 

measures for any person or group, and to what 

extent, are ultimately determined by people’s 

higher-order (and not necessarily conscious) 

values which transcend SRV and come from 

other sources, such as their personal upbring-

ing, family influences, political and economic 

ideas, worldviews, and explicit religions.  What 

people do in their relationships and services, or 

in response to the needs of the people they 

serve, or for that matter in any other endeav-

ors, depends greatly on their values, assump-

tions, and beliefs, including those they hold 

about SRV itself. However, SRV makes a big 

point of how positive personal and cultural 

values can be powerfully brought to bear if one 

wishes to pursue valued social roles for people.  

For example, in most western cultures, the 

Judeo-Christian value system and liberal demo-

cratic tradition are espoused and widely as-

sented to, even if rarely actualized in full.  SRV 

can recruit such deeply embedded cultural val-

ues and traditions on behalf of people who 

might otherwise be devalued and even dehu-

manized. Every society has values that can be 

thusly recruited to craft positive roles for peo-

ple (Wolfensberger, 1972, 1998).   

As a social science schema, SRV is descrip-

tive rather than prescriptive. That is, SRV can 

describe certain realities (e.g., social devalua-

tion), and can say what are the likely outcomes 

of doing or not doing certain things in regard to 

those realities, in what has come to be called 

the “if this...then that” formulation of SRV 

(Wolfensberger, 1995a). For example, SRV 
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points out that if parents do things that help 

others to have a positive view of their child and 

that help the child acquire skills needed to par-

ticipate positively in the community, then it is 

more likely that the child will be well-inte-

grated into the community. If one does not em-

phasize the adult status of mentally retarded 

adults, and/or does not avoid things which rein-

force their role stereotype as “eternal children” 

(such as referring to adults as children, engaging 

adults in children’s activities, and so on), then 

one is likely to perpetuate the common nega-

tive stereotype that mentally retarded adults 

really are overgrown children, with all the nega-

tive consequences that attend this stereotype. 

So, these are things that SRV can tell one. 

However, once people learn SRV, they them-

selves have to determine what they think about 

it, whether they believe in its power, whether 

they want to apply it in valorizing the roles of 

a person or class, and to what extent -- if at all 

-- they even want to valorize other people’s 

roles. For example, while SRV brings out the 

high importance of valued social roles, whether 

one decides to actually provide positive roles 

to people, or even believes that a specific per-

son, group, or class deserves valued social 

roles, depends on one’s personal value system, 

which as noted, has to come from somewhere 

other than SRV.  

THE IDEAS BEHIND SRV first began to be 

generated by the work that was being con-

ducted by Wolfensberger and his associates at 

the Training Institute for Human Service Plan-

ning, Leadership and Change Agentry, which 

he directs at Syracuse University. One major 

source of these ideas was an on-going effort on 

the part of Wolfensberger to continually ex-

plore, advance, and refine the principle of nor-

malization -- an effort that began almost as 

soon as normalization first appeared on the 

scene. For example, since normalization was 

first explicitly formulated in 1969, several 

books, numerous articles, chapters, and other 

publications (several hundred altogether) on the 

topic have been written and disseminated (see, 

for example, St-Denis & Flynn, 1999). And it 

was Wolfensberger, more than anyone else, 

whose writings successively clarified and 

helped to increase comprehension of the mean-

ing and application of normalization. This 

process involved a concerted effort on his part 

to systematically incorporate into teaching and 

training materials the deepening understanding 

achieved in the course of: (a) thinking, writing, 

and teaching about normalization over the 

years; (b) its increasing incorporation into ac-

tual human service practice; and (c) numerous 

normalization-based service assessments, 

mostly using the PASS tool (Wolfensberger & 

Glenn, 1973, 1975, reprinted in 1978). There 

were also continuous attempts, again mostly 

on Wolfensberger’s part, to deal with frequent 

misconceptions and even “perversions” of the 

concept of normalization (see Wolfensberger, 

1980), often due to the ease with which the 

term “normalization” itself could be (and was) 

misconstrued or misapplied.

This stream of concentrated development 

resulted in an evolution in thinking which 

brought about the conceptual transition from 

normalization to Social Role Valorization. Not 

surprisingly, the main substance of the concept 

of SRV began to evolve before the concept it-

self was defined, and before a new term was 

coined to describe it. For instance, Wolfens-

berger’s last published formulation of the prin-

ciple of normalization defined it as, “as much 

as possible, the use of culturally valued means 

in order to enable, establish and/or maintain 

valued social roles for people” (Wolfensberger 
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& Tullman, 1982), thus foreshadowing both 

the new concept and the new term Social Role 

Valorization. This article was the first publica-

tion that articulated the insight that valued so-

cial roles for people at risk of social devalua-

tion were -- even more than merely culturally 

normative conditions -- the real key to the good 

things of life for them. This represented such 

an advance that it was clearly a higher concep-

tualization than the earlier formulation of nor-

malization. Thus, SRV definitely amounts to 

far more than a renaming or rewording of the 

normalization principle;  rather, it constitutes a 

major conceptual breakthrough based on the 

double insight that (a) people with valued so-

cial roles will tend to be accorded desirable 

things, at least within the resources and norms 

of their society, and (b) the two major means 

to the creation, support, and defense of valued 

social roles are to enhance both a person’s im-

age and competency.

Another big boost to the conceptualization 

of Social Role Valorization was the work being 

done by Wolfensberger, and his Training Insti-

tute associate, Susan Thomas, over a three to 

four year period on a human service evaluation 

tool called PASSING (Wolfensberger & Tho-

mas, 1983), which stands for “Program Analy-

sis of Service Systems’ Implementation of 

Normalization Goals.” One could say that this 

first published edition of PASSING (i.e., the 

second edition) was ahead of its time in at least 

one sense: it spelled out the major action impli-

cations of the new concept of SRV in much 

more detail than in any other previous publica-

tion, and did so even before a term had been 

coined to name the new concept. PASSING 

thus incorporates mostly SRV concepts while 

still using the earlier normalization language. 

Happily, this anachronism is corrected in the 

anticipated third revised edition (Wolfensberger 

& Thomas, in press) which uses SRV terminol-

ogy exclusively. The development of PASS-

ING contributed much to the insight that ac-

tions to achieve the ultimate as well as interme-

diate goals and processes of SRV can all be 

classified as dealing with either image and/or 

competency enhancement.  

In order to help communicate new concepts, 

new terms are often needed. The selection of 

the term “Social Role Valorization” was quite 

deliberate (see, for example, Wolfensberger, 

1983, 1984, 1985, and 1991a). Not only does it 

overcome many of the historical and other 

problems that had always plagued the term 

“normalization,” but it is based on two addi-

tional discoveries that are highly relevant to the 

essence of its meaning (Wolfensberger, 1985).

1. In modern French human service con-

texts, people had begun to use the word valori-

sation in order to signify the attachment of 

value to people. In Canadian French specifi-

cally, the term valorisation sociale had been 

used in teaching the normalization principle 

since ca. 1980 (Wolfensberger, 1991b).

2. In both French and English, the term val-

orization has its root in the Latin word valere, 

which means to value or accord worth. Relat-

edly, the word “valorization” has, or elicits, 

very strong positive connotations that clearly 

correspond to the concept it is meant to con-

vey.

In combination, the above discoveries sug-

gested that in English “Social Role Valoriza-

tion,” and in French La Valorisation des Roles 

Sociaux (Wolfensberger, 1991b), would be emi-

nently suitable terms for the new concept, both 

having positive connotations, while being unfa-

miliar enough not to evoke wrong ideas. The 

French term brings out even better than the 

English the fact that people hold multiple roles, 

and that more than one can be valorized.
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Table 2:  Sequence of Topics for a Leadership-Oriented Introductory 

Social Role Valorization (SRV) Workshop

PART 1: INTRODUCTORY ORIENTATION
a. How the Workshop Will be Conducted
b. Introduction to the Workshop Topic, Including a Brief Preliminary Sketch of SRV
c. Orientation to Some Concepts Crucial to the Workshop

PART 2:  SOCIAL EVALUATION, DEVALUATION & ITS IMPACT
a. Basic Facts About Human Evaluation, & Social Devaluation Specifically
b. The Devalued Classes in Contemporary Western Societies
c. The Expressions of Social Devaluation:  The Most Common Wounds of Devalued People
d. The Common Effects on Devalued People of Being Systematically Wounded
e. Conclusion to the Material on Wounds

PART 3:  A MORE DETAILED INTRODUCTION TO SRV
a. The Rationale Behind SRV
b. Some Facts About Social Role Theory That Are Easily Understood & Crucial to SRV
c. A More Global Overview Sketch of Social Role Valorization (SRV)

c1. Some Broad Facts About SRV
c2. Making Distinctions Between Empirical Versus Nonempirical Propositions
c3. Concluding Clarifications

PART 4:  TEN THEMES OF GREAT RELEVANCE TO UNDERSTANDING & APPLYING SRV
a. Introduction to the Ten Themes
b. The Dynamics of UNCONSCIOUSNESS, Particularly About Deviancy-Making, & the

Unrecognized Aspects & Functions of Human Services
c. The CONSERVATISM COROLLARY of SRV, i.e., the Importance of Employing the Most

Valued Options, & Positive Compensation for Disadvantage
d. The Importance of INTERPERSONAL IDENTIFICATION
e. The Power of MIND-SETS & EXPECTANCIES
f. The Realities of IMAGERY, Image Transfer, Generalization, & Enhancement
g. The Concept of Service MODEL COHERENCY, With Its Requirements of  RELEVANCE &

POTENCY
h. The Importance of PERSONAL COMPETENCY ENHANCEMENT & THE

DEVELOPMENTAL MODEL
i. The Pedagogic Power of IMITATION, Via Modeling & Interpersonal Identification
j. The Relevance of ROLE EXPECTANCIES & ROLE CIRCULARITY to Deviancy-Making &

Deviancy-Unmaking
k. SOCIAL INTEGRATION & VALUED SOCIETAL PARTICIPATION of Devalued People in

Valued Society
l. Grouping & Association Issues That Derive From Combinations of Themes
m. Conclusion to, & Relationship Among, All the Themes

PART 5:  IMPLEMENTATION, ELABORATIONS, CLARIFICATIONS & CONCLUSION
a. Some Further Issues of SRV Implementation or Practice
b. The Benefits of SRV
c. Brief Review of the Limitations of, & Constraints on, SRV
d. A Brief Note on the Limitations of This Workshop
e. Ways to Learn More About SRV
f. Conclusion & Adjournment
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Finally, another advantage of the switch 

from normalization to SRV is that because So-

cial Role Valorization is an uncommon term, 

people are more likely to listen to definitions 

and explanations of it rather than attaching 

their own preconceived notions to it, as they 

had tended to do with the word 

“normalization.”

SRV IS BEING DISSEMINATED across the 

world.  For example, in the English language, 

both the overarching SRV schema and its major 

elements have been described in an original in-

troductory monograph (Wolfensberger, 1992), 

which was later revised into a 139-page edition 

(Wolfensberger, 1998) that now serves together 

with the PASSING manual (Wolfensberger & 

Thomas 1983; revision in press) as the main 

current SRV texts. Other prominent SRV-re-

lated texts in English are the published pro-

ceedings of the 1994 International SRV confer-

ence held in Ottawa (Flynn & Lemay, 1999), 

with many chapters that reflect recent per-

spectives on SRV, and two books published in 

England (Race, 1999, 2003). There is also a 

massive set of (unpublished) teaching materials 

used in SRV training by qualified trainers 

(Wolfensberger & Thomas, 2005). The multi-

tude of SRV action implications to human 

services and human service workers are thor-

oughly spelled out in SRV and PASSING 

training workshops, both of which are inten-

sive teaching events, conducted in a variety of 

formats, of anywhere from one to seven days 

in length. Table 2 provides a list of topics cov-

ered in the most recent version of introductory 

SRV training workshops.  

To date, most SRV and/or PASSING train-

ing events have been conducted in English, with 

several variations in terms of length (i.e., any-

where from half a day to five days duration), 

processes, and depth and quantity of content. 

There have also been a significant number of 

SRV/PASSING training events in French, con-

ducted mainly by francophone trainers, again in 

different versions.  In addition to English and 

French, such training has also been conducted 

in Spanish, Dutch, Welsh, Icelandic, Norwe-

gian, and possibly other languages, typically 

with the aid of interpreters.  

Both the English SRV (Wolfensberger, 

1991a) and PASSING (Wolfensberger & Tho-

mas, 1983) texts have been translated into 

French (Wolfensberger, 1991b; Wolfensberger 

& Thomas, 1988), and the SRV monograph 

into Italian (Wolfensberger, 1991c) and Japa-

nese (Wolfensberger, 1995b), and is in the 

process of being retranslated into German.  

Another obvious vehicle for dissemination 

(in English) of general SRV related information 

and news is The SRV Journal.  On the internet, 

there are several websites devoted to SRV mat-

ters, including one called Social Role Valoriza-

tion at <http://www.socialrolevalorization.com/>.  

There are also several groups in various coun-

tries that have formed around SRV; while these 

range from formal to informal and have slightly 

different purposes and processes, they tend to 

be composed of people well-versed in SRV de-

velopment, dissemination, and/or application. 

Perhaps the two most prominent of these are 

the (North American) SRV Development, 

Training, and Safeguarding Council, comprised 

of members from both Canada and the United 

States of America, and the Australian SRV 

Group. The membership of both of these 

groups includes representatives of smaller more 

localized groups in various parts of their re-

spective countries. 

Information on the most recent SRV-related 

developments, and/or SRV training events, can 

be requested from the above-mentioned Train-
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ing Institute for Human Service Planning, Lead-

ership and Change Agentry (800 South Wilbur 

Avenue, Suite 3B1 Syracuse, New York 13204, 

USA; 315/473-2978; fax: 315/473-2963).
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OVERVIEW OF “PASSING”: 
A TOOL FOR ANALYZING SERVICE QUALITY ACCORDING TO SOCIAL ROLE VALORIZATION 

CRITERIA 

Introduction 

PASSING is an instrument for evaluating the quality of any human service according to how well it implements 
Social Role Valorization theory. Social Role Valorization, or SRV, posits that people who fill positively valued social 
roles will be likely to obtain and receive the “good things in life”, while people who fill negatively valued social roles 
will find it much harder – sometimes impossible – to get the good things in life; in fact, they may be given onl        
y bad and harmful things. SRV further posits that the two major avenues towards positively valued social roles are 
image enhancement and competency enhancement; the more positive one’s image. And the more competent one 
is, the more one will have access to valued social roles, and therefore the good things of life. Obviously, SRV is of 
special relevance and applicability to people who currently hole devalued roles, or are at risk of being cast into such 
– in other words, to people who are devalued by their society.

SRV draws on a wide and historically deep body of empiricism, in spelling out what contributes to being cast into 
devalued roles, or being able to obtain and hold valued social roles. However, SRV does not and cannot say 
whether any of this knowledge should be used in order to contribute to the role-valorization of any party. In other 
words, SRV deals only with what the realities of human perception, learning, social valuation, and behavior are; 
questions of whether anyone, or a particular party, should be valued or devalued, or should hold positively or 
negatively valued social roles, in what contexts, which specific roles, etc. – all these questions go beyond SRV 
because they are issues above the level of empiricism. 

PASSING is based on SRV, but PASSING gives only a brief explanation of SRV. Much more detailed and lengthy 
elaboration of SRV can be found in teaching events on it. Also, some aspects of SRV not covered in PASSING are 
found in a small book entitled A Brief Introduction to Social Role Valorization:  A High Order Concept for 
Addressing the Plight of Societally Devalued People, and for Structuring Human Services.  (Wolfensberger, 1998) 

PASSING first began to be developed in the summer of 1979, was first published in 1983, and the new revised 
edition with the new name was published in 2007. PASSING was once an acronym that stood for “Program 
Analysis of Service Systems’ Implementation of Normalization Goals.” However, Normalization was superseded by 
SRV, so in this new edition, PASSING is a name, not an acronym. 

PASSING is partially derived from the PASS (Wolfensberger and Glenn, 1973, 1975) method of service evaluation; 
PASS stands for Program Analysis of Service Systems.  PASSING replaces all of those parts of PASS that deal with 
programmatic rather than administrative issues.  The residual uses of PASS are described in a separate flyer that 
may be requested by the training institute. 

PASSING’s PURPOSES: 
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PASSING was designed to try to meet the need for an evaluation method which would be able to do the following: 
Assess the quality of human services in relation to their adherence to Social Role Valorization(SRV) after 
Normalization and been re-conceptualized as SRV. SRV posits as the most important goal of services the 
establishment of valued social roles for people who are societally devalued or at value-risk. 

Each of the 42 ratings in PASSING is categorized as to whether it primarily affects recipients image or personal 
competencies; these are the two major goals of SRV. Ratings are further subdivided within these two major 
categories into one of four service domains: physical setting of service; service structured groupings and 
relationships; activities and other uses of time within a service; and miscellaneous. This makes eight potential 
categories into which a PASSING rating might fall. Thus, a rating that has to do with how an aspect of the physical 
setting affects recipients’ image would be located in the top left cell of the above chart. 

Each rating in PASSING consists of five sections: 
1. A narrative explanation of the rating issue, called “General Statement of the Issue.” 
2. A “Rating Requirements and Examples” chart, which has four columns:  one contains a brief statement of 

the rating issue and focus; one gives one or more examples of the rating principle as actualized in 
normative society; a third gives one or more examples of the rating as actualized in hypothetical human 
service situations; and the last provides one or more examples of human service violations of the rating 
principles. 

3. A “Differentiation from Other Ratings” section, which explains how the rating at hand differs from other 
ratings with which it is likely to be confused. 
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4. A chart entitled “Suggested Guidelines for Collecting and Using Evidence” which lists typical sources of 
evidence for the rating, some key questions that must be answered in order to make a judgment on the 
rating, and some important and often overlooked considerations in regard to the rating. 

5. Criteria for a continuum of five “levels” of service performance (explained below), called “Criteria and 
Examples for Rating Level Assignment.” 

Each rating in PASSING has five levels, i.e. statements about a continuum of service quality and service performance 
in the particular issue assessed by the rating. Each level represents the same degree of service quality           
across all ratings.  That is, Level 1 stands for the same level of quality on all 42 ratings; Level 2 stands for the      
same level of quality on all ratings; etc. 

The rating levels are structured to form a balanced continuum, where the lowest level (Level 1, atrocious 
performance) represents the opposite of the highest level (Level 5, the “attainable ideal”), the intermediate levels 
(Levels 2 and 4) represent opposites of each other, and the middle level (Level 3) – the fulcrum of the balance – 
represents a service performance that is the balance of both strengths and shortcomings, so that the good and the 
harm done cancel each other out. The percentages of weight given to a particular rating are distributed the same 
way (within rounding error) across the five levels of each rating. Thus each Level 1 = -100% of the weight assigned 
to a rating, each Level 2 = -70%, each Level 3 = 0%, each Level 4 =  +70%, and each Level 5 = +100% of the weight 
assigned to a rating. 

Level statements of positive performance in PASSING are phrased in terms of the likely impact that service 
practices will have in recipients’ image or competencies, because it cannot always be known with certainty that a 
particular outcome in terms of denigration or enhancement of recipients’ image or competencies was caused by 
any one particular service feature. 

For further information about PASSING or PASSING training materials or workshops, please contact the Training 
Coordinator at the Training Institute. 

References 

Wolfensberger, W. (1972).  The principle of normalization in human services.  Toronto: National Institute on 
Mental Retardation. 

Wolfensberger, W. (1980). The definition of normalization: Update, problems, disagreements, and 
misunderstandings.  In R. J. Flynn, & K. E. Nitsch (Eds.), Normalization, social integration, and community services 
(pp. 71-115). 

Wolfensberger, W. (1983a). Guidelines for evaluators during a PASS, PASSING or similar assessment of human 
service quality. Toronto, Canada: National Institute on Mental Retardation 

Wolfensberger, W. (1983b). Social Role Valorization: A proposed new term for the principle of normalization. 
Mental Retardation, 21(6), 234-239.. 

Wolfensberger, W. (1984). A reconceptualization of normalization as social role valorization. (Canadian) Mental 
Retardation, 34(2), 22-26. 

Wolfensberger, W. (1985). Social Role Valorization: A new insight, and a new term for normalization.  Australian 
Association for the Mentally Retarded Journal 9(1), 4-11. 

06/2022 RM20



Wolfensberger, W. (1998). A brief introduction to Social Role Valorization as a high order concept for structuring 
human services. (3rd edition) Syracuse, NY:Training Institutefor Human Service Planning, Leadership and Change 
Agentry (Syracuse University). 

Wolfensberger, W., & Glenn, L. (1975, reprinted 1978). Program Analysis of Service Systems (PASS); A method for 
the quantitative evaluation of human services (3rd ed.) Handbook and Field Manual. Toronto: National Institute for 
Mental Retardation. (earlier editions published in 1969 and 1973) 

Wolfensberger, W., & Thomas, S. (1980). PASSING (Program Analysis of Service Systems’ Implementation of 
Normalization Goals 

Wolfensberger, W., & Thomas, S. (2007). PASSING. A tool for analyzing service quality according to Social Role 
Valorization criteria.  Ratings manual (3rd rev. ed.) Syracuse, NY: Training Institute for Human Service Planning, 
Leadership, & Change Agentry (Syracuse University) 

06/2022 RM21
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DESCRIPTION OF A TYPICAL PASSING WORKSHOP 

This narrative is intended to be complementary to another February, 2007 flyer called, “Overview of 
PASSING” that explains the PASSING tool itself, and Social Role Valorization (SRV) on which it is based. 

There are different ways of teaching PASSING. This is a description of a typical 4 ½ - 5 day introductory 
PASSING workshop that involves participants in field experiences with two practicum service sites, as explained 
below.  For information on upcoming PASSING workshops (dates, places, etc.) contact the Training Coordinator at 
the address above. 

This workshop introduces trainees to the third (2007) edition of PASSING, which is a method for 
quantitatively and objectively assessing the Social Role Valorization-based quality of a human service. PASSING is 
especially applicable to services to impaired and/or other societally devalued persons, e.g., community residences, 
nursing homes, institutions, child development centers, special education programs, work-study programs, 
workshops, on-the-job training, psychiatric clinics, rehabilitation settings, welfare programs, etc. Settings such as 
these -- but of a relatively uncomplicated nature – are evaluated by participants as part of an introductory  
PASSING workshop. 

The usual primary goals of such a workshop are to: (a) train participants on the implications of SRV to all 
human services; (b) enable participants to begin to develop competency as evaluators of service quality; (c) learn 
how to evaluate services again SRV criteria; (d) begin to identify and train potential evaluators and leaders for later 
training and implementation of SAR$V and PASSING; and, in some cases, (e) provide a common orientation to 
service quality and evaluation to people from the same agency or locale. 

All participants at PASSING must first have participated in introductory training in SRV that usually takes three 
days, because an Introductory PASSING workshop is really advanced SRV training, and familiarity with SRV is taken 
for granted. Participants without SRV training would not understand the rationales behind some of the PASSING 
ratings, and would not apply PASSING properly. All participants should also have read the 1998 monograph by 
Wolfensberger that explains SRV, A Brief Introduction to Social Role Valorization: A High Order Concept for 
Addressing the Plight of Societally Devalued People, and for Structuring Human Services, available from the 
Training Institute. 

A PASSING workshop is conducted under the direction of a person highly experienced in and with PASSING, usually 
assisted by at least one other person of the same, or nearly the same, skill. These people are also called “floaters” 
because they will “float” over several teams as each team does its work. Either before the workshop begins, or 
soon thereafter, registrants are assigned to small teams in preparation for the visits to the services to be assessed, 
which are called “practicum sites.” Each team is under the direction of a team leader, who is a qualified individual 
who has had previous training or experience in PASSING. The team leaders are responsible for their teams’ 
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arrangements during the PASSING workshop, including the practicum site visits and the conciliation sessions, 
explained below. 

At least part of the morning of the first workshop day is taken up with plenary lectures reviewing PASSING’s 
structure, the guidelines for its application, how participants are to comport themselves during the site visits, and 
possibly examination of some of the more difficult rating issues in PASSING. At the conclusion of the lecture 
presentations, teams meet to prepare for their practicum assessments. 

Each team usually assesses two practicum sites. The first is usually a residential service, and the second is usually 
some type of non-residential day program:  educational, habilitational, occupational, recreational, etc. Teams 
begin their practical assessments in the late morning or afternoon of the first day. In order to conduct a PASSING 
assessment, team members must have access to many and varied sources of information about the service, 
including documentary materials on it (usually provided in advance); interviews with representatives and 
recipients of services, and possibly others who may have relevant information; and observation of the program in 
operation. 

A typical schedule of a practicum assessment is as follows. If at all possible, even prior to the workshop, team 
members receive documentation on the two services they will assess so that they can do some advance reading.   
In the first team meeting, the team leader clarifies roles, responsibilities, and expectations for all team members, 
and the assessment schedule.  Then, after (additional) reading of documentary materials on the service, the team 
makes a tour of the neighborhood surrounding the first practicum service typically by car, and occasionally on foot. 
Then, the team conducts a detailed interview of several hours with responsible service personnel, such as the 
director, program administrators, direct service workers, and sometimes one or more board members. The team 
then observes the program in operation, and if conditions permit, have a meal with the service recipients. At some 
point, the team is given a guided tour through the setting.  The team may examine yet additional documentary 
material that it may have discovered, and speak with service recipients and servers. These activities continue 
through the evening of the first day. If necessary, the team may continue its assessment activities beginning early 
on the morning of the second day, such as further interviews and/or site visits, review of documentation about the 
service, observation of the program in operation, etc. 

After having collected as much information on the service as the limited time of a practicum permits (real 
evaluations take much longer), each team member spends 2-3 hours privately reviewing all the collected 
information and determining his/her individual judgment of the service’s performance on each of 42 service 
dimensions (“ratings”) assessed by PASSING.  Each rating has five levels.  Level 1 represents the poorest level of 
performance, and Level 5 represents the optimal level of service quality on an issue, with Levels 2, 3 and 4 
representing intermediate levels between these. 

After each team member has completed the individual assignments of rating levels, the team begins a lengthy 
intra-team discussion (called “conciliation”) on the service. Conciliation starts with a lengthy “foundation 
discussion” on what the service is and does, and who the people are whom it serves:  what they are like, what 
defines them, what they need.  (PASSING teams are privileged in this regard, because so many services never 
spend as much time looking in a structured, prolonged, and theory-guided collected context at the existential 
identities of the people they serve, and their needs.) The team then determines the service’s performance on the 
42 ratings, attempting to reach a consensus judgment on each rating. In light of the team’s total evidence, team 
members will sometimes have to change their minds about a level that they had previously considered to be 
correct during their private, individual, and preliminary level assignments. Because for practicum assessments, 
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team levers are responsible for preparing written feedback to each assessed service, and because the tem leaders 
are already trained in PASSING, they carry the final responsibility for deciding which of the five levels to assign o a 
service on a rating. Each team leader may be assisted by one or more team members who have been designated 
to help record the team’s findings and recommendations. (For such recording, several forms exist which may be 
used to provide information to the assessed services about their performance on the evaluation.) 

After the team has discussed and analyzed all of its observations and other information in light of the 42 PASSING 
ratings, then it formulates the major strengths of the service as it perceives them, the major weaknesses, and the 
major overarching issues that affect a great many specific things that go on in the service, and the major 
recommendations (and possibly also the minor ones) that can be offered to the service. 

All of this is an abbreviated version of what teams would do for and during a real assessment, in contrast to a 
practical training assessment.  Also, in a real assessment, where the team members would all be qualified 
evaluators, the team leader does not have a deciding vote on the rating levels. 

With the exception of the evening visit, a similar schedule is followed on the next two days for the team’s 
assessment of the second practicum site. 

Sometime during the last day of the workshop, participants from all the teams reconvene into plenary session in 
order to hear, and learn from, reports from each team, clarify final points on PASSING, and provide feedback on   
the assessment and workshop. Each team leader is usually responsible for developing and making an oral report of 
his or her team’s assessments to the plenary group. To the degree that time allows, the team as a whole assists in 
the preparation of the presentation, as directed by the team leader.  In real assessments, there may also be a 
preliminary oral report by the entire team to the senior members of the service. For practicum assessments during 
training workshops, this is discouraged because it takes too much time, and because oral reports hastily prepared 
are apt top lack quality and completeness, and yet are taken very seriously by the assessed service. After the 
workshop, the team leader is supposed to deliver a written report for editing by the workshop leaders, and the  
final version of this report is supposed to be distributed to the assessed service, and to all team members. 

By itself, an introductory PASSING workshop will not quality many trainees to be full-fledged PASSING evaluators. It 
is entirely to be expected that most persons will require more PASSING and/or other training before that can 
perform as a qualified evaluator in real-life PASSING assessments of different types of services, or as a team leader 
in a future PASSING workshop. 

PASSING workshops are physically, intellectually, and sometimes emotionally demanding. Therefore, participants 
are asked to arrive well rested, and plan to forego all outside involvements during the days and nights of the 
workshop. These workshops have proven to be among the more demanding ones that participants have attended. 
At the same time, there has been little dissatisfaction with this fact. Although there have been some complaints 
that this expectancy was not properly clarified in advance. Thus, at various times, participants have arrives with  
the erroneous expectation of being able to master the workshop while only attending on a part-time basis, or 
spending evening sight-seeing, enjoying themselves with their families, etc. Some participants arrived at PSSING 
exhausted from work during the preceding days, and did not have the necessary reserves of energy and stamina to 
benefit optimally, or even endure through all parts of the practicum process. 
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Participants must also anticipate that there is no single optimal structure for everyone and everything, and some 
trade-off in individual benefit is reasonable for the sake of maximal benefits to the maximum number of 
participants and the purpose of the workshop. 

As noted, full participation in a previous Introductory SRV workshop is a pre-requisite to attending a PASSING  
event. At an Introductory SRV workshop, participants at PASSING will already have learned that SRV can help 
people enormously in doing the right thing, but that it cannot be expected to “fix” human services. Neither can 
PASSING. Rather, PASSING teaches one to see more clearly how well or how poorly a service is implementing the 
various implications of SRV.  It may also shed light on practices in entire fields.   Thereby PASSING teaches bith SRV, 
as well as how to understand and evaluate services, and even how to construct them. A PASSING workshop usually 
also provides much insight into the larger societal and human service system contexts that determine how any 
specific service works.  Participants should be able to leave a PASSING workshop more competent in SRV, but not 
necessarily armed to fix their own (or any) human services when they return home. As participants at PASSING 
events often discover, there are tremendous incentives for services to do things that are contrary to SRV, and the 
interests of their recipients, and many obstacles to their doing things that are consistent with SRV and good for 
their recipients.  To the degree that this is true, this reality should not be taken as evidence that SRV is faulty, but 
rather, that there is something very wrong with the structuring of contemporary human service systems. 

Yet further, because participants will visit and study two existing services with real recipients, they are apt to be 
confronted in a very direct way with some very fundamental realities about the lives of wounded people, and 
about the limitations of human services. Thus, participants should come prepared to have some very deep 
questions of values and beliefs  raised by the workshop experience that go beyond the scope of SRV, and which 
this workshop is neither intended nor capable of resolving. 

POTENTIAL PARTICIPANTS: 

The typical PASSING workshop is aimed at persons who are or aspire to be leaders in human services, especially in 
their local area, and especially in bringing about adaptive service change  Additionally, the workshop is intended   
to support individuals who are , or are likely to become, committed to SRV and its implications for human services, 
and who are interested in a long-term process of assessing and/or improving local human services according to SRV 
principles. Potentially, many such individuals will be interested and able to develop beyond PASSING ratership 
competency, and become PASSING team leaders or even PASSING teachers and trainers. 

PREREQUISITES: 
1. Participants must first have been to a full-length (at least 3 day) Introductory SRV workshop 
2. Prior to training, participants must have read the 2007 PASSING Ratings Manual, and the relevant 

parts of the 1983 Guidelines for Evaluators During a PASS, PASSING or similar Assessment of Human 
Service Quality, because the workshop will not explicitly teach the ,materials contained in these two 
volumes.  Since familiarity with these two volumes is taken for granted, in order to participate in a 
PASSING assessment, participants will receive little benefit if they have not done the requisite 
preparatory reading and study, and on top of that, they may obstruct the progress of other 
participants.  Participants are responsible for having a copy of each book with them throughout the 
entire workshop. 

3. Participants must arrive in time to attend the opening session, and must plan to stay throughout the 
entire workshop, which includes 4 evenings. 
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FURTHER TRAINING: 

There are other workshops that are logical follow-ups to an Introductory PASSING workshop, including (a) 
workshops on evaluating services that are difficult to assess, (b) workshops on the use of instruments for 
evaluating more complex, or non-programmatic aspects of a service, and (c) workshops not related to evaluation, 
but to the issues that often become matters of intensive debate in evaluation teams. 

Reference: 
Wolfensberger, W., & Thomas, S. (2007). PASSING. A tool for analyzing service quality according to Social Role 
Valorization criteria.  Ratings manual (3rd rev. ed.) Syracuse, NY: Training Institute for Human Service Planning, 
Leadership, & Change Agentry (Syracuse University
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Statement of Purpose
We believe that Social Role Valorization (SRV), when well applied, has the 
potential to help societally devalued people to gain greater access to the 
good things of life, and to be spared at least some of the negative effects 
of social devaluation.

Toward this end, the purposes of this journal include:

1. disseminating information about SRV;

2. informing readers of the relevance of SRV in addressing the devaluation of people in society 
generally and in human services particularly;

3. fostering, extending and deepening dialogue about, and understanding of, SRV; and

4. encouraging the application of SRV, as well as SRV-related research.

We see this journal as a helpful addition to the international SRV training culture.

We hope that the information provided in this journal will help those in relationship with devalued 
people, as well as those specifically involved in service to others (both formally and informally; and 
at all levels, including by family, friends, advocates, direct care workers, managers, trainers, etc.) 
to advocate for, and to provide, more valued life conditions and more relevant and coherent 
service. We believe that interested persons and ‘servers’ can do this primarily by helping devalued 
people to attain and maintain valued social roles. We believe that over the long run, such efforts 
will improve the life situations overall of vulnerable people, increasing their access to the ‘good 
things of life.’ We sincerely hope that this journal will contribute to such efforts.

Publication/Subscription Information:
The journal will be published twice a year. Print copies of back issues will also be available on a 
limited basis for purchase. Subscription prices will be kept as affordable as possible.

In addition to print subscriptions, more affordable PDF subscriptions are also available. PDF issues 
will be emailed at the time of publication. Also, you can subscribe to both the PDF and print issues 
for specially priced subscription rates, as shown below.

Subscription rates (2 issues/year) for North America are:

individual —
$85 USD - 2 Year Print Only; $65 USD - 2 Year PDF Only; $105 USD - 2 Year Print and PDF

organization —
$150 USD - 2 Year Print Only; $125 USD - 2 Year PDF Only; $180 USD - 2 Year Print and PDF

student or family member —
$35 USD - 1 Year Print Only; $30 USD - 1 Year PDF Only; $65 USD - 2 Year Print Only; $50 
USD - 2 Year PDF Only

library —
$275 USD - 2 Year Print and PDF; $400 USD - 2 Year Print and PDF plus all PDF back issues

Contact Information: Marc Tumeinski (Editor)
The SRV Journal 
74 Elm Street
Worcester, MA 01609 USA 
508 752 3670
journal@srvip.org
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SYRACUSE UNIVERSITY 

Learning to Teach Social Role Valorization (SRV) 

SOCIAL ROLE VALORIZATION, when well applied, has the potential to help societally devalued 
people to gain greater access to the good things in life and be spared at least some of the 
negative effects of social devaluation. This is one of the reasons why it is important for people to 
learn to teach SRV, so that its ideas and strategies are known and available to the right 
people in the right places who can apply it well. Unless people continue to be SRV trainers, the 
teaching and disseminating of SRV will cease. Many SRV trainers, for example, could teach lots of 
people how to implement SRV, but not how to teach it to others. At a certain point, there might 
be implementation of aspects of SRV, but the knowledge of SRV itself might not be passed 
on to others such as the next generation of human service workers. Teaching about SRV, and 
learning to teach SRV can be done in many ways, depending in part on one’s abilities, interests 
resources, and so on. 

The North American SRV Safeguarding, Training, and Development Council has developed a 
specific model for teaching people to competently do two things; a) to teach Social Role 
Valorization and b) to teach other people to teach SRV. People who can do the former, the 
council calls SRV trainers. Those who can do the latter, the Council calls “trainers of trainers” of 
SRV. The Council named this a “Trainer Formation Model”, i.e. a model for forming or developing 
SRV trainers and trainers of SRV trainers. A description of the Trainer Formation Model is 
available if you are interested at www.srvip.org/about_mission.php, also, see the article 
referenced below. 

RESOURCE 

SRV Development, Training & Safeguarding Council (2006). A Brief Overview of the North 
American SRV Council Trainer Formation Model (November 2005). The SRV Journal I(1), 58-62. 
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3700 Vartan Way  

Harrisburg PA 17110 
 
The Keystone Institute                                                                                                                             Spring 2022  

 
A Selected Bibliography on Social Role Valorization (SRV) 

For Participants at an Introduction to SRV Workshop 
 

The following bibliography contains a select number of SRV-relevant resources which may be referred to 

by presenters at an Introduction to Social Role Valorization workshop, or for which participants may 

have interest (For a more exhaustive bibliography on Normalization and SRV, See the 1999 chapter by 

St. Denis and Flynn). Literature within this bibliography appears in alphabetical order. 

The SRV Journal is devoted to articles, reviews and news related to SRV. Information and order forms for 

the SRV Journal can be found in the Resource Material section of this manual. Additional inquiries can 

be addressed to:   

Marc Tumeinski, Editor, SRV Implementation Project,  

74 Elm Street,  

Worcester, MA 01609 USA 

Phone: (508) 752-4279 

Email: info@srvip.org 
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Implementing Social Role Valorization Across a Large Hu-
man Service Organization: Lessons & Learning

Darcy Elks & Elizabeth Neuville

Introduction

OVER THE PAST SIX YEARS, we have 
worked extensively in partnership with a large 
human service organization to develop and im-
plement a comprehensive training and develop-
ment system to encourage responsive, high 
quality human services rooted in Social Role 
Valorization (Osburn, 2006; Race, 1999; 
Wolfensberger, 1998). We have tried to pro-
voke a renewed focus on the role of services 
and service workers in helping people to expe-
rience full and rich lives by having valued social 
roles.  

We have been in somewhat of a unique 
situation of being able to work over a sustained 
period of time with one agency, and apply 
concerted planning, resources, time, and fo-
cused attention to this task. We began this pro-
ject with many goals and expectations, and as 
so often happens, found unexpected difficulties 
in some areas and surprising growth in others. 
It seems that the lessons learned from our ef-
forts can support the work of others who are 
working to use Social Role Valorization (SRV) 
within formal human service organizations.

Keystone Human Services (KHS) is a large 
multi-state non-profit organization which was 
founded in 1972. With over 2500 employees 
across eight operating agencies in four states, 
Keystone is one of the larger provider agencies. 
At its inception, Keystone looked quite differ-

ent than it does now. The organization was 
founded very much out of a commitment to so-
cial change and personal human service. Its 
founder, Dennis Felty, was one of a small 
group of people who worked at the Harrisburg 
(Pennsylvania, US) State Hospital at the time, 
and became convinced that the people living 
there could live a very different life if afforded 
the right supports. A small group of citizens 
began meeting and discussing possibilities for 
people to leave the institution. In their discus-
sions and exploration, they discovered new 
ideas which were being used to find alternative 
ways for people with disabilities to live more 
fully, one of which was Normalization.  

THE PRINCIPLES OF NORMALIZATION 
(Wolfensberger, 1972) were powerful philo-
sophical, ideological, and practical driving 
forces behind the development of the services. 
The founders speak fondly of the early days of 
the organization, when many decisions were 
made by asking the employees to use their 
Program Analysis of Service Systems (PASS) 
(Wolfensberger & Glenn, 1975) manuals to 
guide them in their decision making. Over the 
next 30 years, rapid growth and development 
in the size of the organization, the variety of 
services provided, and the many geographical 
locations have caused the current KHS to look 
quite different from that early organization. As 
the organization grew, the leadership was con-
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cerned about slippage in the original vision and 
values that had shaped KHS. Dennis Felty, 
who has continued on as the President of Key-
stone, decided to start an internal training insti-
tute. He wanted the focus of the Keystone In-
stitute (KI) to be that of preserving the endur-
ing values and vision of the organization, 
strengthening the commitment of the work 
force to the people served, and communicating 
and teaching the core organizational principles 
and values to those who join the organization. 
Staff at the KI, under the leadership of Dr. 
Janet Kelley,  decided that one of the best 
ways to go about achieving what Dennis 
wanted was to develop a critical mass of peo-
ple within KHS who will be able to do the 
aforementioned things. 

In order to build critical mass, the key or-
ganizational efforts of the KI have included 
three major thrusts of action: 

I.  Provision of Extensive Training in Social 
Role Valorization and Related Topics:
The first thrust is providing an extensive and 
regular formal training schedule. We have de-
veloped and provided an annual schedule for 
six years which includes an array of educational 
opportunities that include:

1) Core SRV events such as SRV and
PASSING (Wolfensberger & Thomas, 2007) 
which are offered at regular, periodic intervals. 
SRV is offered in a variety of formats that are 
carefully designed to advance people’s under-
standing from a beginner to an advanced grasp 
of the SRV material. For example, we  offer an 
introductory SRV module which is presented 
as part of staff orientation in all of the agencies 
in KHS , a one-day presentation, a three-day 
presentation, and the four-day leadership pres-
entation developed by the Syracuse University 
Training Institute.1 

2) Events that cover more advanced top-
ics, e.g., “Model Coherency,” “Threats To the 
Sanctity of Life of Devalued People,” etc. are 

routinely offered to participants who wish to 
further their knowledge; and 

3) Workshops that primarily focus on the
implementation of SRV concepts, e.g., 
“Supporting People to Have a Meaningful 
Day,” “What Is a Home,” and others.  

All the agencies are expected to encourage 
staff in different positions to attend the work-
shops that will strengthen their work. The 
number of people who have/have not attended 
the workshops is tracked and the Executive Di-
rector of the KI meets annually with the differ-
ent agency directors and training coordinators 
to help them to establish an overall staff devel-
opment plan. This plan includes targeting who 
will be attending what workshops throughout 
the coming year. This thrust of actions is in-
tended to “spread the word” to as many peo-
ple as possible, but also to “cast the net” for 
potential leaders. It is largely through these 
workshops that KI staff are able to identify 
those people who are keenly interested in fur-
ther developing their SRV knowledge and com-
petency. 

There is a relatively high level of participa-
tion in Keystone Institute events. On average, 
75% of the top agency leadership staff have at-
tended a three-day introductory SRV work-
shop, 55% of the management and supervisory 
staff, and 22% of the regular work force. The 
Keystone Institute provided over 9000 partici-
pant hours of training in 2006. Each agency 
funds the Keystone Institute costs as a per-
centage of their annual operating budget, so 
agencies want to make the most of these re-
sources by fully participating in available edu-
cational events. 

II. Development and Support of New Leaders:
In order for Social Role Valorization to be used 
to assist the people we serve to have better 
lives, we knew we needed to identify new lead-
ers, support them, and provide them with 
mentoring and coaching. The following are 
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questions that we have grappled with and 
worked diligently to address: How do we find 
and call forth leadership? How do we nurture 
their development? How do we assist and sup-
port them to lead? Some of our answers to 
these questions are described below by the 
leadership programs we have put in place.

III. Implementation of What Has Been
Taught:
A third focus of our efforts has been to assist 
interested parties to use the ideas that are 
taught in our workshops. We help with imple-
mentation in a number of ways, e.g., by making 
resources (books, articles, consultation, knowl-
edgeable people) available to people and or-
ganizations, providing consultation and follow 
along as needed, and  generally assisting indi-
vidual services and programs to increase the re-
sponsiveness and quality of their services. Of-
ten, people who are part of the leadership 
group will assist in the consultations. Consul-
tation are provided on a number of levels: the 
agency, service or program teams, or individu-
ally. An example of this type of consultation at 
the agency level would include helping agencies 
to develop hiring processes which communi-
cate positively and clearly about the people 
served and the role of the service worker in the 
lives of the people they serve. At the program 
level, we have, for example, been asked to as-
sist specific services to develop processes to 
encourage, track, and focus on valued roles for 
the people who are served. On the individual 
level, we have been asked to help support 
teams plan for the future for a specific person 
that they serve.

Results

IN ASSESSING THE IMPACT of all of our 
efforts within the above three areas, several 
ideas emerge as those which have been most 
successful.

Finding and Fortifying Leaders
Early in our work, we identified a group of in-
terested and experienced employees within 
Keystone who would form our first Educator 
Development Group (EDG). This group met 
consistently over a period of three years, re-
viewing each theme of SRV with an eye to 
teaching and using the ideas in that theme, 
completing and working on a Personal Devel-
opment Plan, developing and leading informal 
study groups, and developing presentation and 
facilitation skills. Several years later, another 
group of participants was identified and invited 
to be part of the second EDG. These individu-
als were asked to be part of the group because 
they had attended numerous KI events, shown 
enthusiasm for the ideas, voiced a willingness 
to learn more, possessed competencies that are 
important for leaders to have, and, most im-
portantly, were passionate about assisting the 
people KHS serves to have a better life. These 
participants completed the Educator Develop-
ment Curriculum and joined with the first 
group to become the SRV Leadership Group 
for the organization. As the third group of po-
tential SRV educators begins their develop-
ment, the Leadership Group continues to work 
within their agencies to be a resource for SRV, 
to provide teaching and education, and to use 
the ideas in their work. Throughout this proc-
ess of finding and fortifying leaders we have 
used mentoring. The KI staff, other knowl-
edgeable people from outside the KI, and the 
members of the leadership group all act as 
mentors to others. This has proven to be a 
wonderful way to fortify leaders.  

We have defined leadership broadly, to in-
clude both formal and informal leaders with the 
organization. We are working to develop both 
leaders who can teach and leaders who can im-
plement what is taught by the KI. We do not 
expect that every “leader” will be able to do 
everything, but rather work with each person 
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to assist him/her to identify personal strengths, 
interests, gifts, and desired roles, and then we 
assist each person to develop a plan which will 
provide the opportunities to develop the com-
petencies needed to fill the role(s) which the 
person desires. The SRV leadership group is 
diverse and includes people who have various 
roles in the organization, e.g., direct support 
employees, executive directors, and those who 
work in clinical positions. As well, participants 
in the leadership group include people who 
work with children, adults, and families in a va-
riety of services, e.g., mental health, develop-
mental disabilities, foster care, family-based 
support, and preschool services.

The SRV Leadership Group has developed 
into an important structure within Keystone in 
a number of ways. These leaders serve as re-
sources for the agencies and programs they 
work in by teaching SRV concepts in any num-
ber of ways, provoking and facilitating imple-
mentation, and being an SRV resource to those 
around them. As well, the SRV leaders have 
become important sources of strength for each 
other and others struggling to use the ideas in 
what can be difficult circumstances.  

Identifying Fertile Ground for the Use of SRV 
Concepts
Trying to teach, use and apply the ideas 
broadly across a huge service system is a 
daunting task. Early efforts to systematize and 
impose requirements for agency participation 
were, perhaps predictably, ineffective. Part of 
the reason for this is that different parts of the 
organization were more receptive, had deeper 
commitments to using SRV ideas in their work, 
were in differing stages of development, had 
greater leadership depth, and more flexibility in 
making change. In other areas, we encountered 
resistance and lack of focus in efforts to train 
the workforce, and then support the use of the 
ideas in the actual services. Over time, we fo-
cused our efforts on finding parts of the organi-

zation and groups of people who are receptive, 
and working on a small scale within those ar-
eas. This strategy has been much more suc-
cessful, and we have found  largely enthusiastic 
and positive responses from most participants 
over the past few years. 

Creating Spaces and Places for Discussion, 
Planning, and Learning Beyond the Work-
shops
Our training schedule has included several 
three-day Introductory SRV courses provided 
several times each year, and most service areas 
within the organization require or at least en-
courage their staff to attend. Because of this, 
most of our courses are filled to capacity with 
waiting lists. This means that we have a large 
number of staff attending formal training 
events. As we looked at this, we realized that 
for many of these attendees, there is a real need 
to follow-up, to provoke their thinking, to give 
them opportunities to talk about what they 
have learned and how they will use it. Without 
this, people often leave the workshop quite in-
spired and ready to make change, but their pas-
sion and energy is not maintained, and even 
their knowledge of the ideas seemed to fade 
soon after attending. As well, efforts to make 
change are often not supported by coworkers, 
supervisors, and some families which cause the 
workshop attendees to become discouraged and 
disillusioned.

Therefore, we decided to provide forums 
for people to discuss and think about the ideas 
that are taught in the workshops in informal 
ways. We wanted to give people across the or-
ganization that had been to the formal work-
shop and were keen to use the ideas within 
their programs the opportunity to network 
with others trying to use the ideas, to build al-
liances, and to share strategies that have 
worked. The first and perhaps most successful 
method for this was the development of the 
SRV Study Groups. These are two-hour ses-
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sions focused on topics developed and facili-
tated by members of the SRV Leadership 
Group. The sessions are open to all “SRV 
Graduates,” and have been interesting, lively, 
intimate learning events which blend our most 
seasoned, impassioned workers with new and 
emerging staff who responded positively to the 
ideas in the workshop. The titles have included 
such interesting fare as, “When Is It a 
Wretched Compromise and When Is It Simply 
Wrong?’ and “Inclusion: It’s More than Just 
Showing Up.” 

A web-based bulletin board has provided 
another forum for discussion, and this has had 
some value and some success. Establishing 
topic areas such as teaching tips and strategies, 
current service practices and commentary, 
positive examples of people moving into val-
ued social roles and the results, questions and 
discussion, follow-up from PASSING work-
shops, and others formed the structure for this 
effort. At times, the board has been used exten-
sively and successfully. However, we have 
found that it requires a great deal of monitoring 
and care to keep it active.  

Lessons and Learning

THE FOLLOWING are lessons we have dis-
cerned from our efforts to date.

Our Ambitious Agenda May Have Been Too 
Ambitious
Our initial thoughts and planning sessions in-
cluded many plans and procedures to be insti-
tuted and applied broadly across the organiza-
tion. These included the following:

• The development of consistent, specific
training requirements in SRV and PASS-
ING for each position within the organi-
zation.

• The development of an SRV Mastery
Program, where each employee must
maintain a particular “level” of educa-

tional attainment through completion of 
a core curriculum and annual continuing 
education.

• The development of an annual “web-
based” refresher course/exam  to be com-
pleted annually by each “SRV
Graduate.”

• The development of a “credentialing,” or
SRV mastery program, for management
and leadership.

• Work in partnership with human re-
sources (HR) departments to design
work processes that reflect the organiza-
tional focus on Social Role Valorization.
For example, we have encouraged the de-
velopment of HR processes which
clearly lay out the expectation that serv-
ice workers need to learn about Social
Role Valorization and implement it in the
lives of the people served by KHS. As
well, we have asked HR departments to
look at key HR processes such as job
announcements, interviews, position de-
scriptions, staff evaluation, the matching
processes between service workers and
the person they will serve, to see if these
processes are consistent with SRV so
that positive mindsets are created.

• To impact on the agency culture to such
an extent that staff (both supervisors and
direct support workers) will consciously
think about and evaluate the match be-
tween what they are doing in their work
and what should be done for the people
served from an SRV perspective.

• To encourage professional clinical staff
to learn more about SRV and its use in
clinical services.

THESE AMBITIOUS PLANS have proved to 
be exceedingly difficult to implement consis-
tently across such a large group of related or-
ganizations. Even quite extensive efforts have 
often resulted in enormous commitments of 
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time and energy to track, train, and monitor 
across a workforce of 2500, and across multi-
ple agencies, with little sustained progress and 
long-term impact on the lives of people served. 
Across agencies, and even within individual 
agencies, we discovered a range of receptivity 
to Social Role Valorization and related ideas. 
Organizational history, culture, and leadership 
seem to drive the depth of receptivity to the 
ideas, as well as the commitment to use the 
ideas to help the people served to have access 
to the good life (cf., Wolfensberger, Thomas & 
Caruso). Hence, our focus over the years has 
changed.  Rather than think in terms of making 
a topdown impact agency-wide, we scaled 
down and looked for those fertile areas where 
we could make the most progress – where we 
thought the most fruit would come forth.  

For example, we have worked with several 
agencies within KHS who have identified SRV 
leaders (drawn from the Leadership Group) to 
lead the efforts for change, and this has proven 
to be very successful. Another example of this 
strategy has been to develop connections with 
other major initiatives within the organization 
that have sought us out to assist them to weave 
SRV into their efforts. One of the most suc-
cessful examples of this is in the KHS-wide 
quality enhancement processes. Concepts such 
as individualization, effectiveness, the develop-
mental model, and the culturally valued ana-
logue have been identified as major areas 
around which service quality will be assessed 
at KHS. Since these ideas are drawn from SRV, 
we have worked to help staff understand them 
within the context of their organizational cul-
tures and across a whole range of services. 
Consultation with individual services, and de-
partments as diverse as community relations 
and information technology, have proven to be 
helpful and useful.

Do Not Judge Who You Think Will/Will Not 
Be Receptive to the Ideas

Often we have heard that direct support staff 
do not really benefit from attending an SRV 
presentation, yet we have found, and perhaps 
not surprisingly, that it seems that the efforts 
which have been the most fruitful have been 
those which have taken place closest to the 
people served. This has included working with 
agency staff who know the people they serve 
well and care deeply about their welfare. In 
many instances, these people have been found 
in some unexpected places. Some of the most 
positive responses to the ideas have been 
found in some of the least likely places, in the 
oldest service models, where larger groups of 
people are served together, and where systemic 
change may be the hardest to effect. Perhaps 
because people working in these settings can 
see most clearly the changes that need to hap-
pen. Social Role Valorization has provided a 
strong foundation for their work, and has in-
spired them to work with effective tools and a 
positive ideology towards individual change.  

The “Silk Flower” Effect is Difficult to Over-
come
Silk flowers are often beautiful, indeed much 
more beautiful than plastic flowers, but they 
are simply not the real thing. This effect can 
clearly be seen in services such as KHS, where 
there has been exposure to the ideas of Nor-
malization and SRV throughout the history of 
the organization.  Predictably in such a situa-
tion, the easiest things to do, such as having 
beautiful physical places for people to live, a 
stated focus on assisting people to become part 
of their communities, etc. are very present in 
the organization. Yet many of the things that 
are needed to help people truly have full and 
good lives have yet to be addressed in the ways 
they need to be. For example, many people 
served by KHS do participate in some ways in 
their communities, but many fewer people 
really have valued social roles in their commu-
nities. So in a way they have silk flowers – nice 
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activities, perhaps better than what is done in 
some other human service organizations, but 
still not the real thing – not a rich full, meaning-
ful life with many valued social roles. We have 
found that in an environment where the more 
surface things to do are done well; it is difficult 
to help people see that there is much more that 
can be done.  

People (staff, families and even some of 
the people served) tend to think that services 
are the best that they can be and that indeed 
KHS “has arrived” so to speak. We have heard 
“but we are so much better than the other 
agencies.” We have worked diligently to give 
credit where credit is due, but also to assist 
people to see beyond the veneer and challenge 
themselves to think about what could be better.  

There is Much Value in Being Able to Offer 
Core Events in a Sequenced Way to Build 
Competency
As mentioned above, the KI works hard to of-
fer a sequence of core events  that aim at as-
sisting participants to develop competency. 
This has proven to be very effective. We gen-
erally encourage people to get a foundation in 
SRV theory and then move on the 
“implementation workshops.” This allows for 
building of people’s understanding over time. 
As well, after each educational event, partici-
pants are encouraged to take the ideas they 
were exposed to and relate them to their work. 
Often they come to the next event with lots of 
questions and are prepared to learn more and 
deepen the knowledge they already have 
gained.  

Flexibility in Our Approach to Education is 
Necessary
While we do have a set schedule (a template of 
sorts) of educational events that are offered 
each year, we also have learned that it is im-
portant to be flexible in our educational efforts 
and offerings. As we work with agencies, listen 

to the struggles, as well as the hopes, we de-
velop learning opportunities that will be re-
sponsive to the needs of the staff that are sup-
porting the people served by KHS. The model 
coherency process has been very instrumental 
in our efforts to design these opportunities. 
For example, we have seen from our work with 
KHS agencies and talking with staff the confu-
sion that exists around the direct support staff 
role, so we have developed specific opportuni-
ties for people to get together and learn about 
the role. Another example is the retreat series 
that the KI offers. This series is intended to as-
sist people to come together and reflect on 
topics such as the gifts that people bring to 
their work, the connection between organiza-
tional and personal values, the role of commu-
nity and culture in services, and the foundation 
upon which people’s desire to serve is based.

An Individualized Approach to Leadership 
Development Serves Everyone Well
We have described the process we have in 
place for identifying and fortifying leaders. 
This is a very individualized process. For ex-
ample, each person meets with a mentor who 
assists him/her to reflect on experiences, per-
sonal gifts, talents, competencies, hopes, aspi-
rations, etc., and then each person writes a Per-
sonal Development Plan. This plan takes into 
account all of the above, and the recommended 
learning experiences, challenges, etc. are very 
individualized. The mentoring process is also 
much tailored to each individual, and happens 
in both formal and informal ways. This ap-
proach has attracted some people who other-
wise might not have gotten involved (e.g., peo-
ple who have lots of experience and consider 
themselves to be experts, and young people 
who are anxious for big challenges and impa-
tient with lots of bureaucracy.)  

Conclusion
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WE ARE SURE that there is other learning that 
we have either overlooked in this paper or have 
not yet noticed, but we humbly present these 
to you in the hope that they will provoke 
thought and conversation, which will in turn 
lead to increased fruitfulness in the teaching 
and implementation of SRV for all of us.  
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About Social Role Valorization (SRV) 

Social Role Valorization (SRV), a human service theory based on the , 
proposes that positively valued social roles are needed for people to attain what Wolfensberger 
has described as the (well-being). This is of particular importance for 
individuals with impairments or otherwise at risk of being socially devalued by others, and 
therefore of great importance for human services to them. 

About the book 

The first two chapters explain , and give depth and background to as an empirical 
theory that is applicable to human services of all kinds, to all sorts of people. The remaining 
chapters are all revised and expanded versions of presentations that Dr. Wolfensberger had 
given at previous international conferences. The topics treated in the chapters move from 
the general (chapters 2, 3, and 4) to the more specific (chapters 5, 6, and 7). 

The contents of the book are especially useful for people who do, or want to, teach ; for 
researchers; and for those interested in implementing SRV in a systematic way, especially 

in service fields where is new, not yet known, and not widely—if at 
all—embraced. 

About Wolf Wolfensberger (1934-2011) 

World renowned human service reformer, Professor Wolfensberger 
(Syracuse University) was involved in the development and 
dissemination of the and the originator of the 
program evaluation tools and and of a number of 
service approaches that include and . 

This book includes the following chapters

FOREWORD, by Michael Kendrick 
PREFACE 

A BRIEF OVERVIEW OF SOCIAL ROLE VALORIZATION 
THE ROLE OF THEORY IN SCIENCE, AND CRITERIA FOR A DEFINITION OF SOCIAL ROLE 

VALORIZATION  AS AN EMPIRICALLY-BASED THEORY 
THE HIERARCHY OF PROPOSITIONS OF SOCIAL ROLE VALORIZATION, & THEIR EMPIRICALITY 
THE RELATIONSHIP OF SOCIAL ROLE VALORIZATION THEORY TO WORLDVIEWS AND VALUES 
VALUES ISSUES AND OTHER NON-EMPIRICAL ISSUES THAT ARE BROUGHT INTO SHARP  

FOCUS BY, OR AT, OCCASIONS WHERE SOCIAL ROLE VALORIZATION IS TAUGHT OR IMPLEMENTED 
ISSUES OF CHANGE AGENTRY IN THE TEACHING, DISSEMINATION AND IMPLEMENTATION OF 

SOCIAL ROLE VALORIZATION 
THE APPLICATION OF SOCIAL ROLE VALORIZATION PRINCIPLES TO CRIMINAL & OTHER 

DETENTIVE SETTINGS 
CONCLUSION TO THE BOOK 
Jul
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SUPPORT SRV, SHARE THE IDEAS, INFORM OTHERS, AND JOIN THE 
COLLABORATIVE EFFORT 

The International Social Role Valorization Association 

Our international organization, comprised of individual and organizational members from across 
the globe, provides a network of support and alliance with others working to understand and use 
SRV.  ISRVA maintains and updates the major SRV website, available in both English and French, 
keeps us all connected through social media, and provides opportunities for cross-cultural 
dialogue, training, and study for members.  In addition, we support periodic International SRV 
Conferences, and offer small grants for SRV study and scholarship. 

Modest annual membership fees fund our activities, and we encourage you to consider joining. 

Membership provides for the strong support of ISRVA which will sustain our operations and maintain a 
central international source for information, mentors, SRV teaching, workshops, and opportunities to 
learn more. All membership donations are welcome in any amount, and we have a recommended guide in 
US dollars as follows: 

Individual Member:      $25.00  
Student Member:          $10.00  
Contributing Member:  $250-$500  
Supporting Member:     $501-$1,000 
Sustaining Member:      $1,001-$5,000 

To join our effort, visit https://socialrolevalorization.com/become-a-member-2/ 

ISRVA operates under the informal and voluntary leadership of Guy Caruso, Jo Massarelli, Mary Kealy, Joe Osburn, 
Raymond Lemay, and Betsy Neuville. We are housed within the Keystone Institute, located at 3700 Vartan Way, 
Harrisburg, PA. 17101, US. We can be reached at info@socialrolevalorization.com.   

The purpose of the International Social Role Valorization Association is
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Reflection on Wounding 
Small Group Work 

 Think of examples of wounding you have seen.

 How do wounding experiences affect people who have been devalued?

 How have you participated in wounding other people?
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Reflection on Unconsciousness 
Small Group Work 

1. Personal Unconsciousness:
 Think of examples where you have lost consciousness about important realities in regards 

 to devalued people. What are you at risk of losing consciousness of?  

2. Unconsciousness at Work:
Think of examples of unconsciousness within the area of the organization you work within.

What has the impact been? What is the risk of this unconsciousness if it continues?

3. Unconsciousness Regarding Concealed Societal Mandate to Oppress and

Devalue: 
 Think of any societal practices that clearly end up oppressing and devaluing people. 

 What are they? How do they oppress people?  

4. Unconsciousness as it Relates to the Person you Wrote About:
Ask yourself, “If everyone in this person’s life was aware of the wounding process and really

knew what the person’s life has been like and what the person faces on a daily basis, how

would that awareness possibly change things for the person? How can your awareness

change things for the person?
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Conservatism Corollary 
Small Group Work 

 

 

 

 

 

 

 

 

 

What are two vulnerabilities you have? 

1. ___________________________

2. ___________________________

How do you compensate for your vulnerabilities? 

1. ________________________________________

________________________________________

2. ________________________________________

________________________________________

____

“Boy Scouts with a Difference” 

What skills and interests are being developed through involvement in the Boy Scout troop?  

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

Positive Compensation for Disadvantage: How might you use the conservatism corollary to address 

the development of similar skills and interests?  

Statistically 

Common 

Typical 

Prevalent 

Less 

Common, & 

Negatively 

Valued 

Less 

Common 

but Highly 

Valued 

Social Role Valorization 

Conservatism Corollary 
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Individual Scenario 

Person: _____________________________________________________________________________ 

Situation: 

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________ 

Vulnerabilities: Prevent: __________________________________ 

1. _______________________________________ Reduce: __________________________________

2. _______________________________________ Compensate: ______________________________

Statistically 

Common 

Typical 

Prevalent 

Less 

Common, & 

Negatively 

Valued 

Less 

Common 

but Highly 

Valued 

Social Role Valorization 

Conservatism Corollary 
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Reflection on Mindsets and Expectancies 
Individual Work 

Please read the following excerpts from “Take Risks, Ride the River” 
Then answer the questions on the following page.  

Last June our family took a river trip to Utah for seven days. Since we live in the West, taking a 
river trip isn’t a very exceptional experience because a lot of families in the West take rafting 
trips. But there were a few exceptional parts of our trip. 

On the last day of our trip, we had a particularly notable experience. As we began to unpack, 
several other rafts floated up to the take-out point as well. The kids called to me that amazingly 
there was another raft on the river with a person who used a wheelchair. We soon noticed that 
actually there were three rafters who had people with disabilities. This was a “special” raft trip. 
As we unpacked, a leader from the other group came over and said, “Oh, you guys do trips for 
people with disabilities too.” And I said, “No, this is a family trip.” We talked for a bit as I 
unpacked, and she asked me a number of questions. The first question was how long we had 
been on the river.  

I said, “We have been on seven days.” And she said they had clients with very severe needs and 
their clients couldn’t tolerate such a long trip so they were only able to take a four hour trip.  

She asked me how we fed our son on the river, because she said that eating and preparing food 
was very hard for their clients and she didn’t know how we would be able to accomplish this. I 
told her, “We used Wilson’s gastrostomy tube and washed his syringes with all the other dishes 
using boiled river water with a little Clorox.”  
She asked how we arranged for sleeping. They didn’t spend the night on the river since some of 
their clients used wheelchairs and wouldn’t be able to get in and out of the tents easily. I told 
her, “Two of us, whoever was available, lifted Wilson in and out of the tent in whatever fashion 
people could get him in and out.”  

She asked who was on this trip to support our son since their clients required at least one adult 
per client to meet their intensive needs. I said, “We all supported him. His dad and I did most of 
the feeding and gave him medicine, but the other kids did most of the other physical assistance 
supports during the day.”  

Then came the topic of heat stroke and heat exhaustion. She asked how we kept Wilson from 
wilting. “Well, we all wilted a lot,” I said. “With squirt guns, swimming, water fights, and tossing 
Wilson in the river when he told us he was hot, heat stroke hadn’t proved to be a problem.”  
What about physical therapy while we were on the river? Clients with physical disabilities need 
therapy to keep their bodies working. I replied, “Well, we had no physical therapy for a whole 
week, but we had swimming, floating with a life jacket, stretching out on a hot tube of the raft, 
bumping through rapids on a big cousin’s lap, and if you weren’t too sunburned, you might get 
a lotion massage in the evening.” 

The woman ended the conversation saying that she admired us and was glad that our son had 
the ability to participate with us on this trip. 

    The TASH Newsletter, Volume 18: Issue 5 by Barbara Buswell 
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After reading the article, reflect on the following questions: 

1. What were some of the mindsets held
by the leader of the large group trip? 

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________ 

2. What were some of the mindsets
held by the mother? 

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________ 

3. What are some mindsets held about the person you wrote about in your preparatory
assignment for this workshop? 

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 

4. What are the impacts of these mindsets on the person?

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 

5. How might you shift your own mindsets or impact the mindsets of others to bring about
positive change? 
__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________ 
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Imagery Assignment and Exercise 
Small Group Work 

Find an example of imagery from everyday life or human services which is juxtaposed with 
devalued people. Good places to search are newspapers, the internet (google disability, 
schizophrenia, autism, etc), magazines, billboards, or human service settings. Please be sure 
to be able to provide some context for the image you find.  

The image you choose could convey positive or negative images about devalued people. 

Please be prepared to present your answers to the following questions: 

1. Where is the image from? (Please provide some context for the image. I.e. Was it an
article? From of particular service provider? Something you’ve seen in your
community?)
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________

2. What message is conveyed by the image about people who have been devalued?
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

3. Which of the “channels” does this image use to convey a message about people?

I. Personal Presentation 

II. Physical Setting

III. Social Environment (The People Surrounding the Person)

IV. Activities

V. Language

VI. Miscellaneous (Logos, Symbols, Funding)

Please have the image emailed to your group leader to be shared with your small group in the 
live session. Your group leader email can be found on google classroom.  
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Model Coherency 
Small Group Work: 

Randolph Township Transition Program 

 

 

 

 

Direction of 

Coherency 

How? What? 

Who? 

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________ 

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________ 

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________ 

Assumptions 

INSTRUCIONS: 

Please watch the video at 

the following link:  

 https://www.yout

ube.com/watch?v

=taguWtJUjoo

Then fill in the blanks: 

 Who are the

people?

 What is being

provided?

 How is the service

delivering the

content?

 What are the

underlying

assumptions the

service is making

about Who, What,

and How?

Then please fill out the 

reflection questions on 

the next page about 

Relevance and Potency. 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 

_________________________ 
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             Relevance Potency 

What do the recipients of the 

Randolph Township Transitional 

Program need?  

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________ 

What do the recipients need more than 

other things?  

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________

________________________________ 

Are they getting it? 

Could more positive assumptions be 

made about the recipients of the 

Transitional Program?  

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________ 

What might be a more powerful way of 

delivering the content? (The content 

being: what the recipients need more 

than other things.) 

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________

__________________________________
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Implementation of Social Role Valorization at 
Different Levels of Social Organization 

Individual Assignment 

Social Role Valorization (SRV) holds many implications for action 
at various levels of social organization. Each of these levels of 
organization has its own particular disposition or “climate”. An 
analysis of this climate will greatly increase the likelihood that 
one will be effective in efforts to implement SRV action 
implications at a given level of social organization. The simple 
three part format below is designed to assist in making such an 
analysis.  

I. In the first column of the attached chart, identify the 
major elements of what you think a receptive climate 
would look like in each of the seven identified levels of 
social organization. For example, an element of a 
receptive climate in a local church might be “history of 
solicitousness for vulnerable people.” Or, a receptive 
climate at the community level might be, “many 
accessible resources for people with physical 
impairments.”  

II. In the second and third columns, identify the kinds of
climates that actually exist in each of these three levels,
noting characteristics that facilitate and act as barriers to
SRV.

III. Based on the above analysis, identify in the fourth column
the major specific actions you would like to pursue or
support to help implement SRV at the level of social
organization which you think is most appropriate for you
personally.
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Implementation of Social Role Valorization at 
Different Levels of Social Organization Cont… 

Levels Elements of 
a Receptive 
Climate 

Facilitators 
of SRV 

Barriers to 
SRV 

Actions 

Society 

Community 

Neighborhood 

Family 

Faith 
Community 

Human 
Service Field 

Specific 
Human 
Service 
Agency or 
Program 
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Reflection on My Next Steps/Action Commitment 
Small Group Work  
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“ I n j u s t i c e  a n y w h e r e  i s  a  t h r e a t 
t o  j u s t i c e  e v e r y w h e r e . ” 

– M a r t i n  L u t h e r  K i n g  J r.
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t o  j u s t i c e  e v e r y w h e r e . ”

– M a r t i n  L u t h e r  K i n g  J r.





INTRODUCTION TO 
SOCIAL ROLE VALORIZATION

Presented by Elizabeth Neuville and Pamela Seetoo

With Other Faculty Assisting

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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A DEFINITION OF “SOCIAL ROLE VALORIZATION 
(SRV)”, SUPERSEDING “THE PRINCIPLE OF 
NORMALIZATION”

The enablement, establishment, enhancement,

maintenance, and/or defense of

valued social roles for people – particularly 

those at value-risk by using, as much as

possible, culturally valued means 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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DEFINITION OF 
SOCIAL ROLE VALORIZATION

The application of empirical knowledge to
the shaping of the current or potential social
roles of a party (i.e., person, group, or class)

_ primarily by means of enhancement of
the party’s competencies & image

– so that these roles are, as much as
possible, positively valued in the eyes of
the perceivers.

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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SOCIAL ROLE 
VALORIZATION

The
Good Things of Life

Image
Enhancement

Competency
Enhancement

Valued 
Social Roles

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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WHAT IS “VISION”?

“The ability to perceive something not actually
visible through mental acuteness or foresight.

It is the force of power of imagination.”
(Webster’s Encyclopedic Dictionary)

“It is the act of seeing things invisible.”
(Jonathan Swift)

Vision helps us to act out of imagination rather
than memory.
Vision is a dream + a commitment to make the

dream come true.

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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VISION

A Full Meaningful Life in Major Life Spheres:
•Home
•School
•Work
•Relationships
•Recreation/Leisure
•Spiritual

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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IDENTIFICATION

Identification is, “ The becoming or making oneself one 
with another in feeling, interest, or action” (Oxford 
English Dictionary)

“ I choose to identify with the poor.  I choose to 
give my life for the hungry. I choose to give my 
life for those who have been left out of the 
sunlight of opportunity.”  

Martin Luther King Jr.  Chicago 1966

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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A TENTATIVE DEFINITION OF SOCIAL 
DEVALUATION

The attribution of low, or even no, 
value to a person or group

By another person or group
On the basis of some characteristic 

(usually a difference)

Devaluation is not the same as:
 Being rude, impolite, discourteous
 Disliking a person
 Making demands upon a person

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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THE SOCIAL DEFINITION OF DEVIANCY

A Person Becomes Perceived or 
Defined as Deviant…

1. By being different from others…

2. In one or more dimensions…

3. Which are perceived as significant by a 
majority or ruling segment of society…

4. Who value this difference negatively 

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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THE MOST COMMON “WOUNDS” OF 
DEVALUED PERSONS

1. Physical Impairment 2. Functional Impairment

3. Relegation to low (“Deviant”) status
4. Rejection, perhaps by family, neighbors, community, society, 

service workers
5. Cast into multiple historic deviancy roles
6. Symbolic stigmatizing, “marking”, “deviancy-imaging”, 

“branding”
7. Living in a state of multiple jeopardy
8. Distantiation:  usually via segregation and also congregation

9. Loss of control, perhaps even autonomy and freedom
10. Physical discontinuity
11. Social and relationship discontinuity

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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THE MOST COMMON “WOUNDS” OF 
DEVALUED PERSONS (cont’d)

12. Loss of natural/freely-given relationships and substitution of artificial / 
“paid” ones

13. Deindividualization

14. Involuntary material poverty

15. Impoverishment of experience, especially that of the typical, valued 
world

16. Exclusion from knowledge of/participation in higher-order value 
systems

17. Having one’s life wasted

18. Brutalization, “Death-making”

19. Awareness of being a source of anguish to those who love one

20. Awareness of being an alien in the valued world; personal insecurity, 
perhaps dislike of oneself

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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OUR SOCIETY TODAY PLACES HIGH VALUE ON:

Wealth, material prosperity, material goods

Health & Beauty of body

Youth, newness

Competence, independence, intelligence

Productivity, achievement

(Adult) individualism & unrestrained choice

Hedonistic / sensualistic pleasure 

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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DETERMINANTS OF THE SEVERITY OF THE SOCIAL 
DEVALUATION OF A PERSON OR GROUP

1. How precious / important / deeply held by
observers are the values perceived to be violated
by the person or group

2. How many values are perceived to be violated by
the person or group

3. The degree to which the values are perceived to be
violated by the person or group

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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MINORITY GROUPS WIDELY DEVALUED IN 
WESTERN SOCIETIES

People who are impaired in
Senses:  Vision, Hearing
Body:  Cerebral Palsy, Epilepsy, Paralysis, 

Amputation, Severe / Chronic Sickness, Near Death
Mind:  Intellectual Disability, Mental Illness

People who are seen as being very disordered 
in their conduct or behavior

Activity Level: Hyperactive, Lethargic
Sexual Orientation or Conduct
Self-Destructive, “Substance” Dependent

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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MINORITY GROUPS WIDELY DEVALUED IN 
WESTERN SOCIETIES

People who are socially rebellious

People who have committed crimes

People who are poor

People who have few or unwanted skills (e.g., are
illiterate)

People who are unemployed

People who are rejected for other reasons, for
example, due to:

Age:  Unborn, Newborns, Aged
Race, Nationality, Ethnicity
Religion

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

81 



HISTORICAL ROLE PERCEPTIONS OF INDIVIDUALS OR 
GROUPS WHO ARE DIFFERENT AND / OR DEVALUED

1. Non-Human
A. Pre-Human
B. No Longer Human
C. Sub-Human:  Animal, Vegetable, Object
D. “Other”, Alien (i.e., Nonhuman, but not 

Subhuman)

2. Menace, Evil, or Object of Dread

3. Waste Material, Garbage, Discardable

4. Trivial, or Object of Ridicule

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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HISTORICAL ROLE PERCEPTIONS OF INDIVIDUALS OR 
GROUPS WHO ARE DIFFERENT AND / OR DEVALUED

5. Object of Pity
6. Burden of Charity
7. Child:

A. Eternally
B. Once Again

8. Ambiguous borderline role of the Holy Innocent
9. Human Services Client
10. Sick / Diseased Organism, or as a Sickness Itself
11. Dying, Already Dead, as Good as Dead, or Better 

Off Dead 

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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CULTURALLY PREVALENT IMAGE POLARITIES

Virtue Sin / Diabolicness / Evil
Irresponsibility
Criminality / Corruption
Pity / Charity

Virtue / Angelicness / Divinity
Responsibility
Lawfulness / Morality
Respect / Entitlement

Attrac-
tiveness

Ugliness / Disorder
Darkness / Shadow

Beauty / Order
Light / White / Bright

Life-
Related

Illness / Death
Incapacity/Impairment/Weakness
Cold
Old
Decay
Subhumanity
Incompleteness / Brokenness

Health / Vitality
Strength / Power
Warm
New / Youth
Growth
Humanity
Wholeness / Completeness

Quality/ 
Place

Poverty
Dirty
Bottom / Down / Low
Back
Left
Last, End
Out
Worthlessness / Discardable

Wealth
Clean
Top / Up / High
Front / Forward
Right
First, Beginning
In
Value

- +

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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COMMON MAJOR WAYS OF SYMBOLICALLY “MARKING” 
& “DEVIANCY-IMAGING” DEVALUED PEOPLE 

1. Putting services for people at value-risk into value-tainted 
locations and facilities

2. Grouping devalued people in image-impairing ways to each 
other

3. Applying value-impairing methods, activities and structures 
to devalued people

4. Giving devalued people comical, bizarre or negative names 
and labels

5. Giving comical, bizarre, or other deviancy image-enlarging 
names and logos to agencies and services to devalued people

6. Neglecting the personal appearance imagery of people at risk
7. Funding services to devalued people with image-tainted 

monies or devaluing appeals 

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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MAJOR MULTIPLE JEOPARDIES IN THE LIVES 
OF DEVALUED PEOPLE

1. Being scapegoated for anything bad that has 
happened / will happen

2. Being suspected of belonging to more than one 
devalued group / class

3. Being cast into more than one deviancy role
4. Being treated worse for a suspected or real 

offense than are valued people
5. Upon being vindicated, receiving less restitution, if 

any 

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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ONE OF THE MOST COMMON RESPONSES TO DEVALUED 
PEOPLE IS DISTANTIATION, EITHER OF ONESELF, OR OF 
THE DEVALUED PERSON 

I. Physical Distantiation

A. Physical Exclusion (e.g., architectural barriers)

B. Physical Segregation:  Separate Facilities and Groupings, 
Institutions, Ghettos, Reservations

C. Physical Confinement:  Prisons, some Institutions and 
Nursing Homes

D. Physical Ejection:  Banishment, Expulsion
E. Physical Destruction:  Deadly Assault, Capital 

Punishment, Abortion, “Euthanasia”, Genocide

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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ONE OF THE MOST COMMON RESPONSES TO DEVALUED 
PEOPLE IS DISTANTIATION, EITHER OF ONESELF, OR OF 
THE DEVALUED PERSON (cont’d)

II. Social Distantiation
A. Avoidance of Interactions (e.g., 

impersonalization, ignoring the presence of 
people)

B. Using Language, Deviance Imagery or Other 
Actions for Social Degradation:

1. Age Degradation
2. Status-Degradation

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________
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POTENTIAL INDICATORS OF SOCIAL DISTANCE 
BETWEEN WORKERS & DEVALUED PEOPLE

Uniforms

Tags, badges, insignia, keys

Low sharing of physical space by workers & “clients”

Different food, better food, or better food service

Different forms of address

Separate (perhaps reserved) parking

Separate entrances

Special privileges for workers
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COMMON FORMS OF CONTROL & DEAUTONOMIZATION 
OF DEVALUED PEOPLE 

1. Being made / rendered / kept in dependency to 
Individuals, Agencies, or the Service Structure 
generally

2. Having to Deal With, and Report to, Offices, 
Agencies, Authorities

3. Having to Fill Out Forms – often without being able 
to cope with such

4. Being “Registered”

5. Being Moved About
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COMMON FORMS OF CONTROL & DEAUTONOMIZATION 
OF DEVALUED PEOPLE (cont’d)

6. Being Segregated, Kept Out, Excluded

7. Being Forced to Live in Ghettos or other 
Special Locale Via Lay-out of Cities (i.e., 
arrangements of streets into, and out of, 
ghettos)

8. Being in Institutions, Prisons

9. Having One’s Associations Controlled

10. Being Disenfranchised

11. Being Denaturalized 
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SOME CRUCIAL DIFFERENCES BETWEEN PHYSICAL 
DISCONTINUITIES EXPERIENCED BY VALUED & DEVALUED 
PEOPLE

1. Often, the cause of a devalued person’s physical 
discontinuity is rejection by those in control of 
the person

2. Devalued people get moved around much more 
often even within the same locale, agency, and 
facility

3. Devalued people frequently get moved:
A. Against their will and without their consent
B. With little or no prior notice
C. As “punishment” (e.g., as a result of some negative 

incident or interaction)
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SOME CRUCIAL DIFFERENCES BETWEEN PHYSICAL 
DISCONTINUITIES EXPERIENCED BY VALUED & DEVALUED 
PEOPLE (cont’d)

4. Devalued people commonly get moved in 
ways and for reasons which are chaotic, 
and/or bizarre, but which are almost always 
interpreted as being “for their own good”

5. As a result of a discontinuity, a devalued 
person’s situation is more likely to worsen 
than improve

 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

93 



SOME CRUCIAL DIFFERENCES BETWEEN PHYSICAL 
DISCONTINUITIES EXPERIENCED BY VALUED & DEVALUED 
PEOPLE (cont’d)

6. Devalued people have few possessions to connect 
them with the places where they have been, 
and/or are often unable to bring possessions with 
them when they are moved

7. Devalued people do not usually have the resources 
and competencies of valued people to cope with 
discontinuities, and to maintain contact with places 
where they have been, and with people in those 
places
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THE MAJOR RISKS / INJURIES INFLICTED BY 
PHYSICAL DISCONTINUITY

Disorientation, confusion, and therefore,
lowered performance

Insecurity

Loss of possessions

Relationship Loss

Stress, often leading to illness and death
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SOME OF THE MORE COMMON AND POWERFUL 
DYNAMICS THAT CONTRIBUTE HEAVILY TO MAKING & 
KEEPING PEOPLE DEVALUED, WEAK, AND POOR

1. Widespread negative societal attitudes towards poor and 
otherwise devalued people

2. Oppression and exploitation of devalued, weak, powerless, 
poor, and disabled people by powerful and wealthy interests

3. Exclusion of devalued people from societal participation and 
benefits, in good part via segregation and congregation

4. Unemployment built into the economy in order to keep it 
stable

5. Teaching and reinforcement of dependence and low 
competence in devalued people by society and human 
services

6. Systematic societal patterns of transferring wealth from the 
lower to the upper social strata 
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MAJOR ELEMENTS OF THE CONTEMPORARY PATTERN 
OF SYSTEMATIC DEATHMAKING OF DEVALUED CLASSES 

1. Medicalized Abortion of Unwanted / Impaired 
Unborns

2. Active or Passive Medicalized Killing of Impaired 
Newborns

3. Increasing Move Toward Withholding / 
Withdrawing of Medical Supports from Long-Term 
Medically or Nursing Dependent People

4. Systematic Withdrawal of Healthcare from the 
Poor
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MAJOR ELEMENTS OF THE CONTEMPORARY PATTERN 
OF SYSTEMATIC DEATHMAKING OF DEVALUED CLASSES 
(cont’d)

5. Systematic and Large-Scale Placement of Devalued 
People on Prescription Psychoactive Drugs

6. The Abandonment of the Ghetto Populations to 
Street Drugs

7. “Dumping” of Disabled People into Unsupported 
and Abandoned Community Living, where Such 
Persons can End Up on the Street, in Jail, and 
Victims of Violence

8. Systematic Promotion and Facilitation of Suicide by 
Troubled and Dependent People 
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RESPONSE PATTERNS THAT ARE ENGENDERED BY 
WOUNDS 

1. Preoccupation with one’s own condition

2. Feeling/Being/Acting like an alien in the world

3. Sorrowing over all the good things one missed, & the 
bad things one suffered

4. A sense of worthlessness, dislike of self, despair

5. Insecurity

6. Failure sets & avoidance mentalities

7. Searching for the abandoner (i.e., the quest for “the 
wanted person”)
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RESPONSE PATTERNS THAT ARE ENGENDERED BY 
WOUNDS (cont’d)

8. Fantasy & inventions about positive relationships that 
do not exist & may never have existed

9. Seeking/demanding physical contact, perhaps 
insatiably

10. Testing of the genuineness of personal & social 
relationships

11. Withdrawing from human contact, perhaps even from 
reality

12. Turning the hurt into resentment/hatred
13. Rage, perhaps violence, at the world or self
14. A sapping of energy – both physical & mental
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CONCLUDING POINTS ABOUT THE “WOUNDS” OF 
DEVALUED PEOPLE

1. Some wounds are struck by nature, but all can be
inflicted by people

2. Being devalued places one at highest risk of
suffering any or all the other wounds

3. Not all wounded people get devalued
4. There is much universality about the wounding

process & its transaction
5. There is a certain predictability about the sequence

of wounds
6. Few people are conscious of the wounding

dynamics and their consequences
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CONCLUDING POINTS ABOUT THE “WOUNDS” OF 
DEVALUED PEOPLE (cont’d)

7. People do not appreciate the role of human services in 
wounding
A. Being devalued often puts one into human services
B. Human services play a huge role in inflicting wounding

experiences
C. There is vast unconsciousness & denial in human services

about the wounds and the human service contribution to 
them

D. The public often sees the wounds differently than people in
human services

8. The cycle of wounding also damages society and the
wounders

9. Wounds must be deeply understood in order to take action
on them.
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HUMAN SERVICES VERY FREQUENTLY DO THE 
FOLLOWING TO DEVALUED / POWERLESS PEOPLE

Exclude them from services

Give them lower quality services

Give them less information, truth, choice

Brutalize them:

• Apply more drastic measures than those applied to valued 
people

• Apply in hurtful / controlling / destructive fashion measures
which are applied beneficially to valued people

• Apply techniques that are still experimental / risky
• Attach overwhelmingly negative images to them and/or to

their services

Make / keep them poor

Inflict physical, social, and relationship discontinuities on them

“Waste” their lives
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THE UNIVERSALITY OF OPPRESSION
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WHAT CONSTITUTES “OPPRESSION”

1. An entire class in society is systematically and
severely mistreated by the majority or ruling
class

2. The mistreatment virtually always involves:
a. Impoverishment

b. Denial / Diminishment of political voice and power

3. Over the long run, most members of the class at
issue experience a quality of life that is much
below that of those who are not mistreated 
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“My Favorite Devalued Group” Exercise 
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THE POWER OF MINDSETS AND EXPECTANCIES
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SRV Graduate Resources 

Congratulations!  You have successfully completed one of the most important professional 

development events that the Keystone Institute has to offer.  The ideas you have learned about are 

a core part of our values and beliefs as an organization, are at the heart of the work that we do, and 

have great relevance in supporting people to have fulfilling and rich lives. We hope you have also 

found them to hold great meaning and potentially powerful impacts to your call to action alongside 

vulnerable people. 

You have been exposed to a great amount of information in a relatively brief period of time, so it 

would not be surprising if you are feeling a bit overwhelmed.  This follow-up manual is designed 

to help organize the resources which are available to you, and help you take full advantage of the 

vibrant SRV learning community offered and facilitated through the Keystone Institute.   

Below are some of the resources provided in this packet, with a brief description of each: 

 SRV Action Options:  A list of ideas for making the most of your learning.

 Graduate Reflection Questions:  Spend some time reflecting on these questions.  Please

feel free to reach out to us to talk about your ideas, questions, and reflections.

 Suggestions for Potential Follow-Up:  A more comprehensive list of potential actions from

the Training Institute.

 Keystone Institute Library Information:  We have a wealth of books, some are hard to find

and rare, pertaining to SRV and the facilitation tools that these ideas have inspired.

 Web Resources for Social Role Valorization
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SRV Action Options 

Now that you have attended SRV, it is important that some follow-up occurs to help you apply the 

ideas in your work and personal life, for those who choose to do so.  We recommend the 

following action items for you, and would be happy to assist you in accomplishing any of them: 

 Attend a PASSING Workshop.  This is a critical “next step” for those wishing to learn more.

This workshop will bring the ideas of SRV home to you as you see the principles at work in

actual services.  PASSING, as you may have heard, is a long and arduous 4 ½ days, but well

worth the effort and energy.

 Read related books and materials.  See

http://www.librarything.com/catalog/KeystoneInstitute for our online catalogue.

Attached you will find more information.  

 Attend other SRV- related educational events that are on the Keystone Institute schedule.

The schedule can be found on our website at

https://www.keystonehumanservices.org/keystone-institute/

 Check out the SRV website at https://socialrolevalorization.com/.  Consider taking a more

advanced SRV-related training workshop.  We are happy to give you more information on

these events and offer recommendations.

 Consider becoming a member of the International SRV Association (ISRVA).  Membership

information is at the end of the Resource Materials section page RM49.

 Connect with other SRV graduates who are passionate about the ideas and are

implementing them to assist people who are devalued to gain access to the good things in

life.

o For those external to Keystone Human Services we would be happy to connect you

with others in your area and have shared similar experiences.

o For employees of Keystone Human Services we can connect you to a member of

SRV Leadership in your respective agency.  Those members have a great deal of

knowledge and understanding and work in Human Services, so are apt to be able to

assist you in implementing the ideas of SRV as they pertain to the specific work you

do in support of vulnerable people.

o You have invariably made connections during your time at this particular workshop.

Do keep in touch with those you have met!  We will provide you each with a photo

directory after the workshop.  It is beneficial to both get connected with those

more experienced with the ideas of SRV and also with those who are in the

beginning stages of their journey of learning and growth.

 Attend the SRV Study Groups.  Read about the upcoming topics on our website (link

provided above) under the events schedule and make it a priority to attend most, if not all,

of these informal discussion groups.  They are short in duration and typically last 2 to 2 ½

hours, where rich, thoughtful conversation takes place.

 Take time to discuss and think about these ideas in the course of your service to others.

Look for ways to grow and assess the service you are providing as it relates to the ideas of
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SRV.  Be a source of support for others working on implementing these ideas and make 

sure you have support in these endeavors as well.   

 Join one of several Facebook groups.  You will receive links at the conclusion of the

workshop to join.

 And finally, for those that have completed both a full Introduction to SRV Workshop and

also a PASSING workshop, we offer the Educator Development Group.  This curriculum is

typically offered on a bi-annual basis and requires a commitment to attending a full day

session monthly for a year.  The ideas and themes of SRV are taught and explored deeply

and there is much more of a focus on conversation and the individual’s personal learning

and growth.  This curriculum is open to both those internal and external to Keystone

Human Services.  Please do contact us if you are interested and would like further

information.
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Graduate Reflection Questions 

Many people upon leaving an Introductory SRV Workshop feel overwhelmed and unsure what 

first steps could be taken when they go back to work or to their personal life.  We suggest that 

further reflection around what action you might take on a personal, perhaps agency, community, 

and societal level is helpful to people struggling with these issues.  Please consider the following 

questions-we suggest you discuss your reflections with someone in your area of service, or with 

similar experiences, that has worked through and with these ideas for quite some time.  Again, we 

are happy to connect you with someone.  

 How have you promoted valued social roles for the people you support?  How do you plan

to increase the number and strength of the positive roles that people have?  In what ways

could the focus on roles be improved and sharpened?

 Think of one person you know who has a devalued status-how might that person’s life

change as a result of having more valued social roles?

 Do significant and on-going efforts to “walk in the shoes” of devalued people happen in

your service?  How could you improve this?  Do you know all that you need to about the

life experiences of each person you support?  How many of these wounds are, or have

been, present in the person’s life?

 Think of at least 3 ways that the Conservatism Corollary (positive compensation for

vulnerability) could be applied in the life of someone you know.  How might that person’s

life be changed as a result?

 Think about what specific actions you are planning to take as a result of these ideas, and

discuss these ideas with the person, and if you work in services, your supervisor.
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Suggestions for Potential Follow-Up Actions to Social Role Valorization (SRV) or PASSING  

By Dr. Wolf Wolfensberger 
Training Institute for Human Service Planning, Leadership and 

Change Agentry 518 James Street Suite B3 
Syracuse NY 13204 

315-473-2978 

A powerful host of action implications at the individual, intermediate, and societal levels are 
explicitly identified as part of the content of Social Role Valorization (SRV) and PASSING 
training.  However, participants in Social Role Valorization and PASSING workshops often ask for 
specific advice, in addition to these implications, about how best to influence others to support 
and practice SRV. In response to these types of requests, we have compiled the following lists 
of suggestions for follow up actions. We hope that it is helpful to you, and would appreciate 
any suggestions you have for modifications or additions. 

Actions Primarily Related to Personal Initiative 

1. Stop or minimize as much as possible one’s own participation in the processes of wounding
and social devaluation

2. Strive to become the best possible personal model of SRV principles and values in terms of
one’s own perceptions, language, and actions.

3. Maintain close personal contact with devalued people
4. Develop and/or participate in an “SRV support community”
5. Inform service leaders, politicians, and other decision makers of one’s commitment to SRV

principles, and the reasons for having made this commitment.
6. Campaign for positive perceptions and interpretations of people with disabilities and other

devalued conditions and services to them.  (e.g. post positive newspaper articles, commend
others publicly for positive interpretations, scour agency documentation for devaluing
imagery or language.)

7. Establish or maintain contact with, and support the work of, The Training Institute for Human
Service Planning, Leadership, and Change Agentry.

Actions Oriented to One’s Service Agency or Other Organizations 

8. Adopt SRV as the official agency/organizational policy
9. Systematically identify SRV implications for one’s organization and/or agency service.
10. Categorize whether SRV-implied improvements are going to be easy, moderate, or hard to

achieve.
11. Establish service priorities and developmental goals based on the above implications
12. Routinely elicit SRV-oriented program recommendations from both within or outside one’s

organization.
13. Invite visits to and comment about one’s own service by persons who are skilled in highly

ideologized SRV-based analysis of service.
14. Embrace a policy of regular external PASSING (or similar values-based) assessments for

agency or organizational services, and strive to institute recommended improvements.
15. Conduct internal self assessments of one’s own services using PASSING
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16. Arrange mutual PASSING assessments of each others services with other agencies and
service staff.

17. Form and utilize an external SRV advisory board.
18. Ask members, staff, and others to submit SRV-based reviews for all agency/organization

policies, program issues, practices, or plans.
19. Incorporate knowledge of, commitment to, and implementation of SRV into regular

personnel reviews and performance assessments.
20. Subscribe to the SRV Journal and TIPS (Training Institute Publication Series) Newsletter

Actions by Individuals/Organizations Primarily Related to Training 

21. Support others in attending Introductory SRV and PASSING workshops
22. Support those who already have received sound introductory training by encouraging

and enabling them to
a. Develop competencies in PASSING report authorship
b. Acquire PASSING team leadership skills
c. Attend intermediate and advanced SRV and PASSING training

23. Participate in and send service personnel to other related values-based workshops, such as
those which provide a more in-depth treatment of human service issues that may not be
fully explicated in introductory SRV or PASSING workshops.

24. Sponsor, support, and encourage SRV training for other service providers, service users,
families, interested citizens, funders, legislators, volunteers, and others in one’s own
locale, service region, and state.

25. Obtain consultation and training from SRV oriented leaders in various areas of
agency services or organizational concerns

26. Incorporate a strong ideological theme in efforts to educate the public.
27. Purchase and make available SRV training materials, such as slide shows, films, and

teaching curricula.
28. Foster occasions for informal discussions about SRV, and its specific day to day

implementation.
29. Provide informal orientation, and, where appropriate, formal training in SRV for

people who are served by human service agencies.
30. Provide formal in-service training sessions for organization/agency members in SRV and

PASSING
31. Engage board and advisory committees in regular orientation and training in SRV and

PASSING
32. Conduct ongoing presentations on SRV for external groups
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 Keystone Institute Library Information 

You can follow this link for a list of all of our library resources: 

http://www.librarything.com/catalog/KeystoneInstitute   

Library resources are available for all to use for learning, research, and educational purposes. 
The library is located within the Keystone Institute office suite. In order to keep resources 
available, no materials may be removed from this library without first signing them out. 
Borrowers are requested to return materials as promised. We use these materials frequently 
for training events. 

Loan Policies: Videos and DVDs may be viewed in the library at any time. They cannot be 
checked out except with prior permission. Please contact Institute staff to  request  an exception. 

Books may be checked out for a 2 week period. Several rare and valuable books are not 

available for check-out – see Institute staff for access to these: 

 Christmas in Purgatory

 Shame of the States

 City on the Hill

 The History of Human Services

 The Complete Set of TIPS Newsletters

For all other books, please fill out a check-out form and leave in the folder provided
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Keystone Institute Resource Check-out 

Loan Policies: Videos and DVD’s may be viewed in the library at any time. They cannot be 

checked out except with prior permission. Please contact either Betsy, Pam, Elisa or Matt to 

request this. 

Books may be  checked  out for  a  2  week period.  Several rare and valuable books/DVDs 

are not available for check-out – see Institute staff for access to these. 

Christmas in Purgatory 

Shame of the States 

City on the Hill 

Wolfensberger’s History of Human Services 

For all other books, please fill out the form below and leave in the folder provided. 

Name: _____________________________________________________ 

Telephone Number: _____________________________________________________ 

Agency: _____________________________________________________ 

Title/Author: _____________________________________________________ 

Date checked out: _____________________________________________________ 

Promised date of return: _____________________________________________________ 

Help us safeguard these resources for everyone to use!!! 

I understand that I am responsible for all materials borrowed from the KI Library. Loss of any 

materials will incur the replacement cost of the book. Many of our books are out of print or 

hard to find, and replacement costs may be expensive. 

Signature Date 
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Web Resources for Social Role Valorization 

 International SRV Association Website:  https://socialrolevalorization.com/

 The SRV YouTube Channel:  https://www.youtube.com/c/ISRVA

 The Keystone Institute:  https://www.keystonehumanservices.org/keystone-institute/

 Seeking the Way:  A Blog by Keystone Institute India:

https://keystoneinstituteindia.wordpress.com/

 SRV Implementation Project Website (Massachusetts):  http://www.srvip.org/

 SRV Blog:  http://blog.srvip.org/

 Southern Ontario SRV Training Group:  http://www.srv-sotg.ca/

 Visit Social Role Valorization on Facebook

o International SRV Association Facebook Page:

https://www.facebook.com/groups/280067349420572/

o Social Role Valorization Facebook Page:

https://www.facebook.com/groups/8623212156/

 This resource includes links to some of Dr. Wolfensberger’s workshops, including the

mega workshop “The History of Human Services”:

o Minnesota Council for Developmental Disabilities:  https://mn.gov/mnddc/

o A History of Human Services:

https://mn.gov/mnddc/wolfensberger/index.html

 Legacy Website Honoring Dr. Wolfensberger:  https://www.wolfwolfensberger.com/
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